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Introduction  
 
ALTC Project: Strengthening Australian legal education by integrating 
clinical experiences: identifying and supporting effective practices 
 
This project seeks to develop ‘Best Practices’ for effective clinical legal education 
and to assist in renewal of University Law curricula in Australia through an 
investigation of current practices in clinical programs in Australia.  
 
This report is based on research gathered from interviews with academics and 
clinical supervisors from the following law schools:  
 
 Australian National University (ANU);  

 Macquarie University (MACQ);  

 University of NSW (UNSW);  

 University of Newcastle;  

 University of Sydney (USyd);  

 University of Western Sydney (UWS); and  

 The University of Wollongong (UoW).  

 

The regional report is divided into three key areas: 
1. Comparative Descriptions of Clinical Programs 
2. Reporting and Preliminary Analysis 
3. Analysis 

 
The first part of this report, ‘Comparative Descriptions of Clinical Programs’, is a 
table displaying an overview of each clinical program in the region and its key 
characteristics.  
 
This second part of this report, ‘Reporting and Preliminary Analysis’, reflects the 
responses of Clinical teachers to questions aimed at 
drawing out what would be best practice in Clinical 
Legal Education; however it is important to note that 
this project was funded to develop specific 
guidelines around clinical practice, it is not intended 
that it will explore or justify every aspect of clinical 
legal education. While the questions are aimed at 
best practice, often the responses tend to focus on 
existing patterns of provision. It should be kept in 
mind; however, that this report and the other regional 
reports are a starting point for discussion and by 
nature will reflect strongly where clinical is currently 
at. Obviously in setting such guidelines it hopes to 
thoroughly explore clinical legal education; both what 
is currently offered and what could be offered in the 
future. 
 
The third part of this report, ‘Analysis’, is the author’s 
analysis of the information gathered through the 
interviewing process with a particular focus on the 
following key themes: sustainability; integration; 
pedagogy and quality.  
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This Regional Report is one of five reports prepared for the purposes of this project. 
This preliminary analysis provides the foundation for a National Report to be 
published later this year.  

 
The Authors 
 
The New South Wales/Australian Capital Territory Regional Report was prepared by 
Associate Professor Simon Rice OAM, Australian National University and Associate 
Professor Anna Cody, Director of Kingsford Legal Centre (KLC), University of New 
South Wales. 
 
Simon is Director of Law Reform and Social Justice at the ANU College of Law. 
From 1989-1995 he was director of clinical education at the University of NSW, and 
specifically of the student clinic at Kingsford Legal Centre. In 1990 Simon was 
invited to apply for a Law Foundation Travelling Fellowship to investigate clinical 
legal education theory and practice in the USA and Canada, and for a Law 
Foundation large grant to review and reform the clinical curriculum at UNSW.  
 
He has published two leadings texts in the clinical legal education field: Review of 
the Clinical Legal Education Program in the Law Faculty at UNSW (1992) and with 
Graeme Coss, A Guide to Implementing Clinical Teaching Method in the Law 
School Curriculum (Centre for Legal Education, Sydney, 1996). He convened and 
chaired the 2nd National Clinical Legal Education Conference in Sydney, and in 
1992, with Adrian Evans, he consulted to Dean of Law at the University of 
Newcastle on establishing a clinical legal education curriculum in the new law 
degree program.  
 
In 2000 Simon was convenor of the Commonwealth National Clinical Quality 
Project’s Advisory Panel, of which Jeff Giddings and Adrian Evans were members. 
He was director of clinical education at Macquarie University from 2005-2007, where 
he convened the undergraduate clinical placement course offered in collaboration 
with Macquarie Legal Centre. Since 1989 Simon has been a member of various 
university legal education committees, the University 
of Wollongong Law Faculty Advisory Council, and 
the Centre for Legal Education Standing Committee 
on the Teaching of Professional Responsibility. He is 
a founding member of the Australian Clinical Legal 
Education Network. 
 
Anna is a Senior Lecturer and Director of Kingsford 
Legal Centre which is a community legal centre 
specialising in discrimination and employment law. 
Anna has worked at the Centre for over 10 years. 
During that time the Centre has won the 2001 
Australian Awards for University Teaching, Law and 
Legal Studies, and the 2001 UNSW Vice-
Chancellor’s Award for Teaching Excellence. In 2007 
Anna Cody won the Women Lawyers Association of 
NSW achievement awards, Government/Community 
Lawyer and in 2009 she won a UNSW Vice 
Chancellor’s award for Teaching Excellence.  
 
Anna has also worked in international development 
work in East Timor and Indonesia, and for two years 
with the Centre for Economic and Social Rights in 
New York developing its program on the right to 
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health, focussing on mining and human rights issues. She has previously worked 
with Indigenous women in Alice Springs establishing a domestic violence service, 
and with women in El Salvador primarily educating women on their legal rights 
within a human rights framework. Anna has a Masters in Law from Harvard 
University and a Bachelor of Arts and Law from UNSW. She convenes the 
Australian Clinical Legal Education Network and is Deputy Chair of Community 
Legal Centres NSW Board. 
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Definitions 
 

Clinic Type Definition Examples 

In-house live client clinic On campus, wholly funded and 

controlled by law school for 

student education 

 

University of South Australia 

In-house live client clinic 

(some external funding) 

Substantially funded, substantially 

controlled, for student learning 

and client service 

Monash Oakleigh Legal 

Service, Kingsford Legal 

Centre, Newcastle 

External live client clinic 

(agency) 

University controlled clinic 

operating within an external 

agency 

 

Springvale Monash Legal 

Service, SCALES, West 

Heidelberg, Caxton 

Externships/internships/pl

acements 

University students placed in an 

agency, under supervision of 

agency, assessed by university, 

with input from placement  

 

Deakin, Griffith University, 

Monash University, Latrobe 

Clinical components in 

other courses (includes 

simulation) 

Element of another substantive 

law unit 

University of New South 

Wales, Latrobe Judicial 

Mentoring, Charles Darwin  
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Comparative Descriptions of Clinical Programs  
 

 ANU Macquarie UNSW Newcastle UoW USyd UWS 
Clinic/s name  1. Youth Law Clinic 

2. Welfare Rights and 

Legal Centre 

3. International Social 

Justice Clinic  

1. Practising in 

Public Interest 

PIPI (PIAC) 

2. Macq Legal 

Centre 

3. Macq Family 

Relationships 

Centre  

1. Generalist clinic 

(KLC) 

2. Employment law 

clinic @KLC 

(ELC) 

3. Family Law and 

DV clinic @KLC 

(FDV) 

4. Foundations 

Enrichment 2 for 

Indigenous 

Students @KLC 

(FE2) 

5. HK Refugee Law 

Clinic (HKR) 

6. Human Rights 

Clinic (HRC)  

7. Public Interest 

Internship (PII) 

8. Social Justice 

Internship (SJI) 

9. Law Lawyers and 

Society 

integration 

@KLC (LLS) 

University of New 

Castle Legal Centre  

1. Legal Internship 

Program (LIP) 

2. Public Interest 

Law (PIL)  

1. Social Justice 

Clinical Course 

(SJC) 

2. External 

Placement 

Program (EPP)  

Parramatta 

Community Justice 

Clinic  

Students 

per/annum  

Youth: 20 

Welfare: 12 

Virtual: 9 

PIAC: 25 

MLC: 20 

FRC: 30  

KLC 75 

ELC 18 

FDV 18 

FEI 6-20 

HKR 4 

HRC 12 

PII 90 

SJI 40 

LLS 320 

72 LIP: ~150 

PIL: 8 

60 

20 max 

200 

% of students 

from Law cohort 

~12% ~10%  KLC ~15% 

ELC ~5% 

FDV ~5% 

~45% LIP: 100% 

PIL: ~5% 

~20% ~12% 
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 ANU Macquarie UNSW Newcastle UoW USyd UWS 
FEI up to 5% 

HKR ~1% 

HRC ~5% 

PII ~20% 

SJI ~10% 

LLS 100% 

Full-time clinical 

supervisors 

0 1 9.5 5.5 0 nil 1 

Part-time clinical 

supervisors 

3 0 2 1 1 2  1 

Other staff Youth: 2, solicitor and 

assistant coordinator 

Welfare: solicitor 

employed by WRLC 

Virtual: contract with 

NGO staff, paid to 

supervise students  

 3 F/T 

3 P/T 

Administration (1) 

employed by uni  

1 x P/T administrative 

staff. With 

supervision, we have 

a Full time academic 

staff member as 

overall supervisor for 

PIL and LIP and an 

administrative co-

ordinator for LIP.  Day 

to day supervision of 

Lip is by the 

workplace supervisor. 

Nil; reliance on 

administrative support 

from partner agencies  

 

Hrs p/week 

students spend 

on clinic tasks 

Youth: 8hrs 

Welfare: 20hrs 

Virtual: 10hrs 

PIAC: 5 day intensive, 

plus 6 hours seminars 

during semester  

MLC: 8hrs per week 

plus 6 hours seminars 

during semester  

FRC: 10 day intensive 

course  

KLC 2 days  

ELC 2 days 

FDV 9 hrs 

FE2 2 hrs 

HKR FT 8 wks 

HRC 2 days 

PII 8 wks 

SJI 8 wks 

LLS 6hrs, once 

~10 LIP: ~160: total of 20 

days in a block, or as 

arranged in min of 2-3 

blocks; carried out 

over the degree after 

completing pre-

requisite subjects 

PIL: ~46: 3 day block 

on placement with 

PIAC, 2 day law firm 

placement, + 3 x 2 

hour classes 

SJC: 1 day a week 

placement + 2hr a 

week class = 10 hrs a 

week 

 

EPP: 1 day placement 

+ 8 x 2hr classes = 

9.5hrs a week; 

student discretion to 

spend > a day a week 

on placement   

35 

Weeks student 

attendance 

Youth: 14 

Welfare: 13 

Virtual: 13 

PIAC: 5 day intensive 

MLC: 10 weeks FRC: 

10 day intensive  

Sems 1&2: 12 wks 

Sem 3 (summer): 10 

wks 

12 weeks  LIP: 20 weeks during 

the degree 

PIL: 1 week 

Full semester – 

weeks 2-13  

5 day intensive  

Clinic funding Youth: Partly Law 

School, grant by ACT 

Govt, secure-unsure  

PIAC & MLC: funded 

by university, secure 

FRC: grant from 

KLC (incl ELC, FCV, 

FE2, LSS):50% 

UNSW + 50% 

University funds clinic; 

secure  

University funds the 

clinic courses as part 

of the curriculum; 

University funds the 

clinic courses as part 

of the curriculum; 

Fed govt grant 

initially; now relies on 

funding from UWS; 
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 ANU Macquarie UNSW Newcastle UoW USyd UWS 
Welfare: Law School, 

secure-unsure 

Virtual: Law School, 

secure 

Federal AG  AG/CLC + Randwick 

Council – secure  

HKR: UNSW and HK 

Ref Service, year to 

year 

HRC: UNSW contract 

position, year to year  

PII & SJI: UNSW 

funds, secure 

secure.  Length of LIP 

reduced due to limited 

local placement 

opportunities  

current assessment is 

that the courses are 

secure (hasn’t always 

been so) 

not secure  

Incorporation of 

clinical units  

No  Reflective pieces 

becoming more 

common in subjects  

One-off site visits in 

some subjects, eg 

Litigation, Criminal 

law, Penology. 

Simulations in 

subjects, eg ADR  

LLS interviewing and 

reflection well 

integrated 

Yes; extensive 

incorporation  

One-off site visits in 

some subjects, eg 

OH+S; Criminal law 

Mock trial in advocacy 

and remedies 

subjects 

ad hoc, eg prison 

visits in criminology.  

Mooting in property 

law; moot court in 

ethics; immigration 

law has practical 

assessment tasks; 

advocacy classes 

Allocation of 

teaching 

responsibilities 

No one employed as 

clinical teacher, 

people self select into 

clinical roles  

They aren’t shared  Employed for the 

purpose (eg KLC; 

HRI, otherwise up to 

staff interest and 

availability  

Shared roles 

throughout faculty  

According to 

availability and 

interest; practitioner 

background; 

placement 

supervision 

experience  

Up to staff to elect to 

take it on. 

 

Clinical teachers 

qualities 

Willingness to do 

clinical work; practice 

background 

Anyone who is willing; 

don’t need practising 

certificate 

KLC clinics: legal 

practice experience 

necessary, teaching 

experience desirable, 

commitment to social 

justice essential, no 

higher degree 

requirement. 

Faculty: teaching 

experience 

necessary, legal 

practice experience 

desirable, 

commitment to social 

justice desirable, 

LLB; admitted to 

practice; Dip tertiary 

teaching; teaching 

skills; legal aid/CLC 

background; dealing 

with diverse clients; 

ethical approach;  

Practitioner 

background; 

placement 

supervision 

experience 

For SJC, practical 

experience;  

for EPP, willingness 

Practitioner with 

practising certificate; 

with experience; 

specialty in litigation, 

business 

management and 

trust accounting; 

communication of 

plain legal English; 

understanding of and 

commitment to social 

justice 
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 ANU Macquarie UNSW Newcastle UoW USyd UWS 
higher degree 

desirable. 

Clinical teachers 

T&Cs 

All are standard 

academics 

Yes; same  Non-academic clinic 

staff are on same 

terms as non-

academic UNSW 

staff. 

Academic staff at KLC 

do more teaching 

than UNSW academic 

staff, with a research 

requirement. Faculty 

with clinic 

responsibility carry 

some research 

requirement. 

Retained on different 

basis; have no 

research requirement; 

no access to 

sabbatical leave  

Yes  Work done by full time 

continuing staff, so no 

different. 

Note, lesser teaching 

credit given for EPP 

supervision than for a 

‘normal’ course 

Yes; same  

Assessment of 

students 

Youth: 50% site 

involvement, learning, 

performance; 20% 

workshop 

participation; 30% 

research project  

Welfare: 70% onsite 

participation; 15% 

tutorial participation; 

15% research paper 

Virtual: 25% class 

participation; 50% 

research assignment; 

25% presentation 

project  

PIAC: 10% 

participation; 

reflective journal; 

research essay  

MLC: reflective 

journal; research 

essay  

FRC: reflective 

journal; research 

essay 

P/F, not graded. 

Internship 

assessment is based 

on reflective journal, 

seminar presentation, 

portfolio and site 

placement report. 

FE2 is based on court 

report and supervisor 

observation of client 

interview. 

KLC clinics based on 

quality of casework, 

reflective writing, self-

assessment of goal 

achievement, and 

class presentation, + 

for FDV quality of 

dealings with the 

agency. 

 

Ungraded pass; 

continuous 

assessment 

LIP Satisfactory / 

unsatisfactory, based 

on: 

Student evaluation 

against objectives; 

reflective journal; 

attendance record, 

site report  

PIL Graded 70% on 

presentation and 

agency report; 30% 

on evaluation against 

objectives 

SJC: 

Placement 

performance 

according to ratings in 

a grid (40%); seminar 

participation and 

presentation (20%); 

Assignment (40%) 

EPP: 

3000 word 

assignment on topic 

related plcmt work, 

40%, marked by 

member of Faculty; 

evaluation of 

performance on site, 

in consult with 

site,30%; Team 

presentation, 20%; 

self-assess for 

participation in 

reflective discussions, 

10%. 

30% report/brochure 

20% oral presentation 

50% reflective journal 

 

Will be pass/fail next 

year  

Students Yes; standard PIAC: placement Standard UNSW Reflection UoW subjects are SJC: Yes, spot evaluations 
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 ANU Macquarie UNSW Newcastle UoW USyd UWS 
evaluation undergraduate course 

evaluation 

evaluation form 

MLC: feedback 

FRC: feedback   

subject evaluation + 

purpose designed 

survey monkey for 

KLC clinics  

assessment  evaluated every 5 

years; teacher 

evaluation is at the 

teacher’s option 

(1) Standard 

University evaluation 

online; (2) students 

complete a 

questionnaire on 

arrival and at the end, 

relalting to both the 

placement and the 

course 

EPP: administer 

purpose designed 

evaluation of 

placement site + 

course  

for 3 weeks  

Exposure 

process 

Foundations of law 

require all students to 

do a court report  

 LLS component at 

KLC comprises 15% 

of subject grade 

based on a reflective 

assignment. 

Yes; students observe 

interviews in first year; 

mock trials 

No No  No exposure 

Mock client 

interviews 

2 days induction 

(Youth & Welfare)  

No, they see real 

interviews 

immediately  

KLC clinics: role play 

interviews. 

Orientation program All students do 

mandatory skills 

subjects. For course 

credit, on P/F basis: 

communication; ADR; 

advocacy; drafting’ 

research and writing  

SJC: No.  There is an 

induction addressing: 

ethics and 

professional 

responsibility in 

practice; placement 

sites 

 

EPP No, but in first 

weeks students 

research and present 

to each other on 

supervision quality; 

cross-cultural issues, 

and research and 

writing skills. 

 

Exposure 

students have to 

files prior to 

handover 

Youth: not 

responsible for their 

own files, observation 

of student volunteers 

Welfare: not 

PIAC: 2 day 

observing process 

MLC: client interview 

exposure but not 

responsible for own 

None Significant exposure 

to clients;  

None  None Students do work with 

clients immediately, 

not before.  



 
 

 
New South Wales and Australian Capital Territory             11 

 ANU Macquarie UNSW Newcastle UoW USyd UWS 
responsible for their 

own files 

 

files  

FRC: no client 

interviewing  

Court 

appearances  

No (occasionally in 

Welfare) 

No  Pleas scheme for 

KLC: 2 or 3 students 

per semester prepare 

and appear on a 

criminal plea under 

external vol 

supervision. 

Otherwise, attend 

court with lawyer 

when opportunity 

arises.  

ELC students will 

sometimes appear in 

conciliation hearings. 

No  LIP: depends on 

discretion of 

placement site – note 

required; some 

students have been 

allowed to appear  

PIL: no  

No student 

appearance.  

Students accompany 

lawyers who appear. 

No  

Student: 

Supervisor ratio  

Youth: pairs, 2:1 

Welfare: ~1:1 

Virtual: n/a  

2:1 KLC 1:7/8 

ELC 1:6 

FDV 1:6 

FEI 1 super for full 

enrolment of 6-20 

HKR 1:3 

HRC 1:6 

PII 1:10 

SJI 1:10 

LLS 1:6 

8:1  LIP: depends on 

discretion of 

placement site 

PIL: one or two 

students per law firm 

(through PIAC) 

SJC: 2 students per 

site per day 

 

EPP one student per 

site; occasionally 2  

2:1  
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Reporting and Preliminary Analysis 
 

Key elements of a good clinical program  
 

 In-house live client clinic External live client clinic Externships/internships placements  
1. Is the term 

‘good’ always 
relative or are 
there minimum 
standards that 
clinics should 
achieve? 

 Approach in teaching very much recognises the 
diverse needs of students.  Students come from 
disadvantaged backgrounds, many with disability 
and the teaching focuses on getting students to a 
minimum standard. 

 They emphasise the staged learning approach, 
incorporating clinical legal education into it.  Their 
approach is to emphasise professionalism and role 
modelling.  They also want their students to have a 
commitment to public service, act in an ethical 
fashion and with a deep understanding of those 
who are marginalised.  The complexity of real client 
problems presents great opportunities for students 
and also for other non clinical courses to use the 
material for problems or analysis.  They want 
students to be taught well in the affective domain. 

 Min standards include: 

 lawyers’ ethical obligations, professional 
responsibility, professional skills 

 opportunity to reflect 

 real-life interaction, whether with individual or 
an organisation 

 student responsibility (not merely directive)  

 classroom component 

 theory reading 

 skills training 

 dedicate funding 
transparent assessment 

 good supervision 

 administration 

 The client has to come first and the quality of the 
legal work must be ensured.  Best practice is 
modelled in clinical teaching.  Other minimum 
standards include reflection on the practice and 
learning experience and should extend students’ 
ideas of service and include critically considering 
approaches to legal practice. 

 Min standards include: 

 lawyering skills, e.g. interviewing 

 advocacy skills 

 ethical standards 
 

 There are minimum standards in clinical legal 
education programs.  The concept of clinical legal 
education is learning by doing and requires 
students to be exposed to all the necessary 
components. 

 The theoretical knowledge of the law should be 
placed in a practice context in a clinic and 
students should be exposed to ethical legal 
practice and be able to practice some legal skills. 

 Clinical legal programs need to ensure that clients 
get a good service so that students see effective 
legal assistance and clients get good service. 

 A good clinical program has measure in place to 
ensure minimum standards in service delivery.  
Client service is really important but a good 
clinical program necessarily engages in reflective 
analysis, not just imparting of skills.  It 
demonstrates a conscious exercise of law in 
context. 

 Min standards include: 

 F/T staff commitment 

 admin assistance 

 system and structure 

 learning objectives and consequent design 

 relationship with site (provider) supervisor 

 integrated bin the curriculum 

 appropriately assessed 

2. What learning 
outcomes are 
best achieved 
in a live-client 
clinic?  
Can the same 
outcomes be 
achieved to the 
same extent 

 The main area of learning for students is through 
the phone contact with clients and through 
interviews.  A role play would not achieve the same 
learning as it is far more predictable.  A role play 
can only go so far and there is no substitute for real 
life learning e.g. emotional or angry clients. 
 

 One of the biggest learning in live client clinics is of 
the multi dimensional nature of client problems.  

 Mostly within the legal workshop the teaching is 
by simulation.  With live clients students learn the 
capacity for empathy which can’t be engendered 
in a simulation.  A student gains an understanding 
of the client’s problem in the wider context, not 
just a legal problem and also sees the 
unpredictability and complexity of real clients.  
Live clients have some sort of catalytic effect 
which enhances learning.  Ethical issues also 

 The learning outcomes in the various programs 
are prefaced on doing particular activities with 
real clients.  The ability to engage in critical 
discussion about the legal system in practice is 
better through real engagement than simulation 
but could be done via simulation.  Awareness of 
social, political and ethical issues involved in the 
public provision of legal service is better with real 
clients but could be done in simulation.  To 
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 In-house live client clinic External live client clinic Externships/internships placements  
with simulated 
experiences 
using role-
plays, and with 
externships and 
virtual (online) 
clinics? 

Another more effective learning in live client clinics 
is about ethics and also student self management.  
Simulation can be effective for example in family 
law where higher level advocacy skills can be 
required than in live client clinics. 

 

 Best outcomes in live client are  

 Client focus 

 Reflective practice 

 Responsibility 

 Managing complexity and variable 
environment 

 Understanding justice 

 Appreciation of policy  
 

 Externship offers less control over the environment, 
but has advantage of enhanced ‘real world’ 
experience because it takes place in an actual 
agency 

arise which couldn’t be envisaged in a simulation.  
Students have to face working out what their legal 
duty is, not their moral duty.   

 

 Live-client clinics best achieve  
o the reality of clients and the 

lawyer/client relationship 
o the reality of the practice of public 

interest law  
 

 Compared to other forms, live-client clinic offers 
more control, more strategic direction in course, 
closer relationship between client work and 
course content 

develop awareness of the connection and tension 
of law and procedure and the realities of legal 
practice requires real client practice.  Some skills 
could be taught in simulation such as 
interviewing/drafting documents but not as 
effective as real client. 

 A live client clinic allows students to see the law in 
operation, theory in practice.  It gives students an 
exposure to ethical legal practice with themselves 
as paralegal.  They can observe the lawyer and 
see how much of the practice is ethically sound.  
It also gives them exposure to legal skills such as 
interviewing, researching.  Simulations, well 
constructed can also achieve these 3 things 
effectively but not as effectively.  Virtual clinics 
can as effectively. 

 There is a depth of learning from live client clinics 
that can’t be achieved in a simulation.  Exposure 
and understanding of social justice issues 
wouldn’t be achieved through a simulation.  Client 
skills are better achieved with real clients than 
simulations. 

 Simulations can’t convey the spontaneity and 
emotional challenge as real clients and therefore 
students won’t carry the same responsibility. 
Simulations only simulate one dimension, one 
activity or dynamic.  They can’t include team 
relations or staff relations.  They can achieve a lot 
but there are limitations to simulations.  

 Live-client can focus on an area; assumes there 
will  greater resources 

 Live client less able than placement to offer 
breadth of exposure across range of areas of law 
and circumstances 

3. In a live-client 
clinic how 
would you 
describe the 
desirable 
balance/relation
ship between 
client service 
and students’ 
education? 

 There is no trade-off between the 2.  In providing 
the client with service, the student strives to the 
best of their ability to help the client.  The limit can 
be for students who want to do too much, who don’t 
recognise their limits. 
 

 Their key focus is on the students, prioritising 
students over clients.  The ethos is focusing on 
students’ education.   

 Not a necessary dichotomy: an even balance.  
Tensions arise, but in a relationship between the 
two. 

 Important to emphasise quality client service and 
students’ education benefits from the rigour of 
this. Students learn the paramount nature of client 
service. The live client has some sort of catalytic 
effect and massively enhances learning.  

 No simple answer. The client is protected when 
course limited to students in years 4 and 5 
because they are not learning (too much) on the 
client. 

 Actual balance is up to the site supervisor 

 There is a belief that client service is paramount. 
Education experience is paramount with a 
guarantee of minimum standard of client service. 

 Students often observe and the client is not 
disadvantaged in any way.  A good balance can 
be achieved with appropriate debrief after 
interviewing and any necessary follow up work. 

 Answering this for externship: left to the discretion 
of the provider supervisor; note Supervisor 
Guidelines 
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 Some non-negotiables on both sides: 

o No client choice of student 
o No student choice of work 

 

 Different for an internship, where the service needs 
of the agency will have priority. 

4. What are the 
benefits of 
students giving 
advice to 
clients in the 
absence of a 
supervisor? 
What has your 
clinic decided 
to do and why? 

 Students don’t give oral advice due to the insurance 
liability issues.  Students draft written advice for 
clients under supervision. 

 Students sometimes give advice, it is a case by 
case, individual decision for the supervisor.   The 
benefits are that students become more confident 
and take greater responsibility when they give the 
advice. 

 Benefits: more student engagement; more student 
responsibility; increased skills development. 

 

 But: 
o Lesser level of service  
o Inability of student State or Territory 

develop interview and respond to client 
spontaneity 

o Inequitable for poor people 
o No modelling for student 

 There can be a gradation in ‘advice’ giving; possible 
to let student give info, not advice. 

 It can have this effect but need not.  Needs to be 
managed.  Need to debrief, to involve students. 

 Role of student in advice giving can vary, can 
have student giving advice in the presence of 
lawyer.    

 Students learn better with responsibility.  Related 
to previous question. 

 When on external placement this does not 
happen much as there is little time and the 
supervision is conventional. 

 On ‘own’ placement students have more 
autonomy, e.g. take witness statements.  
 

 No benefits in students giving advice, it is an 
ethical and legal issue.  The placement partners 
decide on who gives advice and don’t want 
students giving advice.  There is an insurance 
liability issue. 

 No advice given in absence of supervisor.  Belief 
that it may be deceptive to do so. 

 Answering this for externship: left to the discretion 
of the provider supervisor; note Supervisor 
Guidelines 

5. If students give 
initial advice to 
clients only in 
the presence of 
a 
supervisor, do 
you think that 
the focus on 
client 
protection can 
stifle students' 
confidence 
development 
and sense of 
responsibility? 

 Students don’t give oral advice and this can be 
frustrating for them. This may be stretched further in 
a new immigration clinic which UWS hopes to 
establish. 
 

 Students are not expected to have a degree of 
confidence or responsibility in the initial interview 

 Generally students need the supervision of a 
supervisor present if they are giving the advice.   
There are discreet and subtle ways of giving 
guidance which do not impact on the students’ 
confidence. 

 Yes, can do, but search for balance.  Related to 
previous questions. 

 Must allow for the placement agencies’ own 
practices and perspectives – they’re learning too! 

 Students have the opportunity of discussing and 
formulating legal advice for clients with 
supervisors, but not directly giving it to clients. 

 Students find it daunting dealing with real clients 
and thus giving advice in presence of supervisor 
is sufficient responsibility. 

 Answering this for externship: left to the discretion 
of the provider supervisor; note Supervisor 
Guidelines 

6. If the latter, 
what 
precautions 

 They role play advice giving before the student 
goes in and then debrief.  Students are also 
required to write letters of advice to client 

 Supervision 

 Up to the agencies because of their own 
Professional Indemnity concerns. 

 Answering this for externship: left to the discretion 
of the provider supervisor; note Supervisor 
Guidelines 
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should govern 
students’ ‘first 
contact’ 
autonomy? 

afterwards to ensure complete advice. 

7. What might 
cost-effective 
clinical 
experience look 
like? How can 
greater number 
of students 
benefit from 
clinical 
experience 
without 
spreading 
financial 
resources too 
thinly and 
reducing the 
overall quality 
of student-live-
client 
interaction? 

 One attempt to provide more cost effective clinical 
experience would be to employ another unit 
coordinator with a practising certificate or use 
volunteer solicitors or volunteer academics. 

 Using client issues/problems across the curriculum 
is an effective way of getting the most out of in- 
house clinics. 

 More internships 

 More unpaid clinical supervisors  

 Fund organisations’ capacity to take in students  

 Get more clinic into core subjects 

 But: 
o In-house is ‘cost-effective’  
o Be wary of using external agencies to 

teach 

 It would require integrating clinical legal education 
into the standard curriculum so it becomes part of 
the law curriculum.  Also running a clinic from 
campus would allow a supervising solicitor to 
supervise more easily.  Even limited clinical 
experiences add hugely to students’ other 
studies. 

 This is a good model – v low cost: more agencies 
lined up than there are students to go.  Only risk 
is bigger class size but that point not reached yet. 

 The issue is not so much about the cost of clinical 
but rather finding enough good quality placements 
for students which give high quality clinical 
experience. 

 Could try and use a staged approach using more 
experienced student to teach more junior 
students. 

 Also could run more clinical courses out of 
semester time with a full time clinic director.  
Clinics could be less separate, could teach clinical 
students together in common studies of relevant 
areas.  Could also match better between 
substantive law courses and clinical components. 

 Externships, as they have! 

8. What role do 
law reform and 
community 
development 
approaches 
play within your 
clinics? What 
role do you 
think they 
should play in 
clinics? 

 Students have an active role in community 
engagement through information sessions on the 
law for the local community e.g. on refugees’ 
issues, or domestic violence.  Students are involved 
actively in law reform work, making submissions to 
inquiries.  It can be ad hoc rather than a planned 
part of the clinic work, depending on current 
inquiries. 

 It is important that law reform and community 
development are a part of clinics as it promotes 
social justice among young lawyers and makes 
them aware of social issues.  It also encourages 
lawyers to think of giving something back to the 
community for the privilege of being a lawyer.  This 
is particularly the case for students from the greater 
western suburbs which are more disadvantaged.  
Ideally it will encourage more students to stay 
working in this area. 

 

 The program is aware of trying to serve sectors in 
the community such as primary schools or young 
people.  Law reform is achieved through the 

 No conscious involvement in law reform issues or 
programs but through the client interviewing, 
these issues arise in the context of the limits of 
the law to help clients and also the role of Legal 
Aid. 

 Should play a role. Happens in some projects, it 
depends, e.g. more at PIAC than at other sites. 

 Law reform is topic for class. 

 importance of educating young people about their 
rights so involvement of students in that but not in 
law reform 
Some exposure to law reform work but no real 
involvement. 
Some involvement, depending on the focus of the 
NGO at the time.  There is greater focus on law 
reform than community development. 
 

 Extensive community engagement and 
community development approaches with a lot of 
outreach into the community. 

 Students are involved in writing information 
sheets for clients at the information evenings. 

 

 The role of law reform is very high; the course is 
all about how to achieve law reform without 
litigation. 

 International internships are also quite intensively 
focused on law reform, through submission 
writing and research for local NGOs. 

 Desirable, and it happens, but it depends on the 
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casework and running public interest/test cases 

 

 Law reform plays a part but mostly through running 
public interest cases not through law reform 
submissions.  It depends on what type of cases 
come in as to whether this is a focus.  They 
sometimes focus on particular sectors in the 
community e.g. youth program or Aboriginal people. 

 A big role (CD and ‘CLE’) not distinguished from 
‘casework’ – given same priority. 

 

 This is as it should be, especially if the clinic is (in) a 
CLC, although may not always be apt 

particular placement site 

 
 
Clinical supervision standards  
 

 In-house live client clinic External live client clinic Externships/internships placements  
1. Are there minimum 

effective time periods 
for good clinical 
programs? If so, what 
are these minimums? 

 The bare minimum is 5 consecutive days which 
enables as many students to come through as 
possible. 

 A minimum for good clinical programs is a year, 
more than a semester as students need to see 
some follow through of client and have 
opportunity for reflection.  Depends on what is to 
be achieved, e.g. a brief ‘exposure’ clinical 
experience compared to longer term clinical 
practice. 

 Usually need time for responsibility to evolve; 
minimum is a day a week and that might be too 
little. 

 Requires a significantly larger time commitment 
from students than usual courses 

 Even 1 day can impact on a student.  The 
methodology can raise different learning 
outcomes.  An experience can have profound 
impact on students and develop their whole 
understanding of the law and legal system and 
their proficiency as a lawyer. 

 There is a minimum.  Need time to establish 
engagement, to increase intensity of 
experience.  But hard – too many competing 
demands on student time. 

 Minimum, needs to be between half and one 
day a week roughly per semester, need to have 
engaged students’ attention. 

 Yes there are minimum time periods.  It needs 
to be enough so that students get exposure to al 
the aspects of the legal service they are working 
in.  1 day/week for a semester is a good time 
period. 

 Min 2 days a week for min 20 days, for 
continuity and intensity 

2. Are there more 
appropriate stages of 
undergraduate study 
at which clinical 
experience should 
occur? 

 Shouldn’t allow first year students to come but 
by second year, some students are ready to 
meet clients. 

 All stages. 

 At any stage.  Good to get students early in their 
degree to engage them 

 Final 2 years in a placement, because of 
service obligations to clients.   

 Could be earlier if an in-house clinic, because 
they can be trained. 

 Would be good to match clinical experience with 
substantive courses eg family law, migration. 

 Would prefer to have later year students for 
benefit of clients but for students better to have 
them involved in clinical early, 1 year. 

 Virtual: prefer clinical experiences early in 
degree program. 

 The clinical experience should be towards the 
end of studies/degree program.  It is good to be 
able to look at law in practice but to know 
something about the law before going to 
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placement and to have a sense of maturity and 
develop research skills. 

 Preferably later in the degree, after they’ve 
studied a bit of law; mid-2

nd
 year at the earliest.  

They have usually completed Lawyers in 
Australian Society; Property; Contracts; Torts; 
Public Law; they are usually in 4

th
 year. 

3. In relation to live-
client clinics, are 
there more or less 
appropriate practice 
environments in 
which clinical 
experience should 
take place? For 
example, 
environments such as 
community legal 
centres, legal aid, 
private practices etc. 
Please frame your 
response in terms of 
the purpose of your 
clinic. 

 All places are appropriate for clinical teaching.  
Some are more intense than others, some more 
specialised.  CLCs, Legal Aid and private 
practise are all appropriate for clinics. 
 

 The better places for clinical programs, all are 
good it is just a matter of ensuring their quality.  
 

 Depends on the purpose of the clinic. 
 

 CLC is especially apt because of: 
o necessary standards of client 

care and of focus on client need 
o critical practice perspective 
o non-profit focus 

 Students have plenty of access to ‘mainstream’ 
practice opportunities 

 Great to have clinical experience in CLCs as 
they model best practice in client care and case 
management and they are the prime site.  The 
aspirations of CLCs are a good thing for 
students to be exposed to.  But clinical 
experience can occur in any of the settings 
mentioned. 
 
There is a minimum.   

 Better in CLCs and legal aid as private practice 
might be more risk adverse and less willing to 
give students responsibility.  Also private firms 
will be there in the future for students, mixed 
views about whether should include private 
practice setting.  

 They use all of the options for clinic eg CLCs, 
pro bono sections in firms and shopfront legal 
centre or court.  Each has its part to play and 
one wouldn’t preference one over any other.  It 
is a strength to be exposed to a range of 
environments.  The key issue is that students 
have the opportunity to do more than just watch. 

 Answering this for externship: an advantage of 
placements is that they can follow students’ 
interest.  Otherwise,  no necessary environment 
or focus for clinical 

4. Do you include in 
your course outline or 
student guide (or in 
related material) the 
following? 

 All do   All do 

learning objectives,  Yes   Yes / No  Yes  
summative 
feedback/assessment, 

 Yes   Yes   Yes  

types and intervals of 
clinical feedback 

 Yes   Yes / No  Yes  

assessment criteria  Yes   Yes   Yes  
5. How would you 

assess the following 
qualities in live-client 
clinics: If you have 
views as to 
appropriate standards 
for assessment in 
these areas, please 
provide details? 

 There is a midterm meeting, end of term meeting 
and constant 1 to 1 meetings with students. For 
the final assessment meeting, students complete 
a self assessment form. Students also complete 
a written reflection. At final assessment, 
students are given a rating according to their 
levels of competence. 

 Assessed mid and end of semester 

 Monitored through: 

 observation generally of student 

 They are matters for the external agency.  

 All are appropriate and desirable considerations 

 Performance is assessed where marked below 
by site supervisor according to standards: 

 outstanding (beyond expectations) 

 very good (high quality) 

 good (as expected) 

 poor (marginal) 

 unsatisfactory (mostly inadequate)  
 

 Assessed mid and end of semester 

 Monitored through: 
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performance 

 individual feedback in weekly staff meetings 

 student response to feedback 

 class participation 

 placement reports 

 class participation 

Students’ levels of 
client sensitivity and 
communication: 

 They assess client sensitivity and 
communication through regular meetings with 
students over the semester.  The clinic also uses 
a ‘re-submit’ policy with all work. There are also 
seminars at the beginning of the placement.  

 Not assessed  

 Assessment does not include client interaction 
or work. 

 Y 

 Through observation and discussion with the 
student 

 Individual supervision with supervisor, and self 
reflection.   

 The academic supervisor does not assess these 
qualities.  A way to do so would be to measure 
whether a student listens to the client, whether 
they responded to the client’s questions, 
whether they showed empathy. 

 Y 

 Y 
 

Ethical awareness:  Ethical awareness is assessed through student’s 
reflection piece, meetings and debrief sessions. 
All of the aspects are assessed in this way.   

 Not assessed  

 Y 

 Through observation and discussion with 
student and daily debrief session 

 Self reflection of student and from reflective 
sessions 

 Ethical awareness could be assessed by 
ensuring that any potential conflict is overcome. 

 N 

 Y 
 

Intellectual grasp of 
substantive law-
practical 
implementation: 

 As above  

 This is evidenced through the presentation and 
production of a brochure  

 Y 

 Don’t expect this.  Self reflection and reflection sessions, or from 
supervisors  

 This could be assessed by a student knowing 
where to look to formulate correct advice and 
giving the right advice. 

 N 

 Y 
Drafting, negotiation 
and advocacy skills: 

 Not assessed  

 As above  

 Y 

 This is assessed by written work, it is corrected 
and feedback given. 

 Is from supervisors and socio legal/drafting is 
from research papers and tutorial participation.  

 Y 

 Y 
Self-organisational 
ability: 

 Not assessed  

 As above 

 Y 

 This is assessed by how student follow up work, 
whether it is on time, whether they know where 
they are supposed to be, are they resourceful, 
how they write up notes. 

 from self reflections and observations or on site 
supervisors 

 Assess students’ level of preparation for client 
meetings and whether they meet their 
attendance requirements and written tasks on 
time. 

 Y 

 Y 
Socio-legal 
awareness: 

 Not assessed  

 As above  

 Y 

 This is assessed through the daily debrief, and 
whether their values are being challenged. 

 Self reflection in tutorials, research, class 
participation. 

 The assessment of the range of criteria is from 
the placement supervisor, the socio legal 
awareness is assessed through research 
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papers. 

 N 

 Y 
 

Comprehension of 
law reform processes: 

 Not assessed  

 As above  

 Y 

 Don’t do.  From reflective workshops and research 
projects. 

 This is assessed thoroughly through the 
research papers. 

 N 

 Y 
 

6. Which of these 
standards apply and 
in what way to other 
types of clinics, such 
as externships or 
virtual clinics? Are 
these same areas 
assessed in 
externships or virtual 
clinics? Are there 
minimum standards 
in those? 

 In externships, or external placements, socio 
legal awareness is not assessed, nor ethical 
questions.  It is difficult to control assessments in 
external placements although they provide 
guidelines for supervisors’ assessment. 

All are appropriate and desirable considerations  Most of these apply in virtual clinics and are 
assessed in the same way.  

 Potentially all of these standards apply, 
depending on the type of virtual clinic. 

7. Is there a place for 
client assessment of 
student performance 
and if so, in what 
contexts and 
intervals?   

 They do not think that clients should assess 
students.  

 Clients don’t assess in a formal way.  Mixed 
responses to whether or not there is a place for 
client assessment of students 

 Informally; such assessment not sought 

 Possible, but problematic: would not be rigorous 
because not related to desired learning 
outcomes; would cut across client relationship. 

 Note that clients are surveyed for satisfaction 
with overall service 

 This isn’t done currently although they are 
investigating a Scottish model where actors are 
trained up to be clients and give feedback. 

 Clients have too little client exposure. 

 Possible if exposure is intensive. 

 Client would have little ability to assess the 
work, except perhaps is in a criminal case 

 Not appropriate for clients to evaluate students   
Clients may be emotionally distressed and also 
they may not be happy with the advice given 

 Agree there is no place for client evaluation of 
students, virtual, client is the placement agency 
so should evaluate.  

 Not really appropriate in placements clinic 

 
 
The extent to which clinical programs are integrated within the larger law curriculum and the law school itself 
 

 In-house live client clinic External live client clinic Externships/internships placements  
1. Should a student’s 

clinical experience be 
integrated with other 
law subjects or stand 

 Not integrated across the law school, is a 
standalone course taught by one specific clinical 
teacher. However it is integrated with 
professional skills courses.  It should be 

 Is separate from the rest of the law curriculum.  
However they believe that there should be 
greater clinical integration.  They would see their 
job as honing the practical skills not teaching 

 Clinical education courses are not integrated 
across the curriculum and could be value and 
efficiencies gained by integrating better, also 
could match core courses with clinical 
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alone inside a law 
degree? 

integrated better such as through family law or 
immigration law or other substantive law 
subjects. 

 

 The curriculum more broadly is based on an 
incremental approach to skills development.  
Thus it is mapped out with each skill being 
developed. Some of the courses therefore have 
a clinical dimension e.g. family law, drafting a 
law reform submission and use of mooting. 
Attempts to integrate skills across the whole law 
curriculum. Some of the issues which arise are 
used in other courses e.g. equal opportunity law 
and public international law for assessment 
tasks.  In some doctrinal courses there is 
integration of clinical experiences, others not.  
The curriculum has been developed with the aim 
of infusing experiences which build skills. 

 

 Both, though more integration is desirable, for 
example where the subject and the clinic are 
complementary 

them from scratch.  It would be far preferable for 
clinical experiences to be integrated so that they 
could teach at a higher level, rather than basic 
skills. 

 Not necessarily.  Discretion of teachers.  It’s 
good to have a separate clinical stream to give it 
structure and identity 

component eg family law. 

 Clinical courses are not integrated across the 
curriculum, offered as electives at the end.  
Rationale for clinics at the end is because 
working with clients requires some maturity and 
students also need to know some law before 
they work with clients. However family law is 
integrated as the family law subjects is a pre 
requisite for family law clinical.  There is no need 
for the clinical subjects to be integrated. 

 Desirable to integrate it, and other subjects 
could leverage off it.  But placement experience 
is probably too diverse to do so. 

2. Should clinical 
components be 
incorporated into 
doctrinal law 
courses? If you think 
the answer is ‘yes’, 
what do you mean by 
‘clinical’ 
components? 

 Clinical components such as interviewing, 
research, case evaluation, negotiation, 
professional responsibility should be 
incorporated into doctrinal law courses. 

 Yes – observation, simulation, advocacy, law 
reform submissions, drafting exercises – any 
way that can create a ‘real life’ context for the 
learning. 

 As part of assessment of courses there should 
be practice skills incorporated such as drafting 
documents or running scenarios through an 
entire course or teaching some aspect of 
property law through doing a conveyance. 

 Yes, opportunity for casework in subjects.   

 Any such experience is worthwhile if related to 
the teaching. 

 Yes, some focussed on skills building, others 
anything which invites student to engage with 
and observe law in practice and process it into 
the course. 

 No  

 Desirable to incorporate some real-life 
experience, but there are obstacles such as 
resources, available placements, student skills.  
It is done in an advocacy course but takes huge 
co-ordination, logistics, staff dedication and 
contribution from practitioners.   

3. What expectations 
should there be of, 
and what support 
should there be for, 
clinical teachers’ 
research output, and 
administrative and 
‘conventional’ 
teaching workload? 

 On same scale as other teachers with same 
expectations of research also. Need some 
support for teaching workload and research. 

 

 Expectations of research should be lower due to 
the clinical teachers’ responsibility for casework 
and files 

 Should be same research expectations as for 
any academic, which means that if there is a 
‘teaching only’ model that could be appropriate. 

 If there is a research expectation as per other 
academics. Then should be usual entitlement to 
study leave, and should not be required to teach 

 Same status as other legal workshop teachers.  
Research is expected of workshop teachers. 

 Clinical teachers do so much more.  The only 
chance to research is with extra resources.  
Part-time works as full-time just to meet all 
expectations.    

 There shouldn’t be any difference and there 
should be proper teaching credit allocation for 
clinical teaching although acknowledge this is 
difficult to assess. 

 Teachers should be required to have research 
requirements but also some allowance, or 
recognition of the particularly intensive nature of 
clinical teaching, can’t have completely standard 
academic expectations of someone who does 
clinical.  Need additional support.   

 Should be research expectations but need some 
balance, some account to be taken of nature of 
clinical duties. Normal expectations compromise 
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3 semesters per year career development as research must be done 

outside semester but even then that is time 
taken by clinical duties eg to renew practitioner 
contacts   

 
4. What access should 

clinical teachers have 
to ‘conventional’ law 
teachers’ terms and 
conditions of 
employment? 

 Clinical teachers are hired on a different basis 
with a separate scale of pay and conditions.  
There is no research requirement, no access to 
sabbatical leave except for 1 of the clinical 
teachers.  There is no formal barrier to 
promotion but no one has been promoted.  
There should be better recognition of the 
teaching requirements and recognition of role as 
a lawyer with specialisation. 

 The same. Otherwise there is division. 

 Needs to be better recognition of teaching that is 
done – value the teaching. 

 Needs to be access to same professional 
development opportunities. 

 Teachers should have the same conditions.  But 
there should be additional pay for clinical 
teaching as this can’t be done without years of 
experience in practice and there is no reward in 
the academic structure for that experience. 

 Hard to say – no such thing as ‘conventional’ 
anymore; so many variations according to 
various terms and agreements of employment.  
Anything is possible.    

 same 

 Employed on the same basis as other 
academics with same expectations.  There 
should be proper teaching credit recognition of 
clinical teaching.  Other clinical supervisors were 
not interviewed.  

 The same, otherwise person is not promotable 
and employment is not transferable 

 
The desirable relationship between clinics, ‘externships’ and a myriad of related pro bono placement initiatives 
 

 In-house live client clinic External live client clinic Externships/internships placements  
1. Please describe the 

desirable relationship 
between 
clinics/externships/pr
o bono and please 
explain if your 
response is based on 
educational/ 
theoretical or 
pragmatic political 
grounds, or a 
mixture? 

 Students should be given as much opportunity 
as possible to work/study in clinics, including in 
externships.  They can enhance the idea of law 
reform and assistance to the community. 
 

 All law students are in the in house legal centre 
before they do an externship.  The aim of this is 
for students to have their first exposure to clients 
through in house clinics which include skilled 
teachers and a supportive environment.  The 
knowledge gained through the in house clinic is 
then built on in the externship.  The externship 
allows students to be exposed to different types 
of legal practice.  Ideally the clinic and 
externship will then build commitment to pro 
bono. 

 

 Clinic encourages pro bono ethos – there is a 
cross-relationship. 
 

 Can be seen as part of an educational 

 There are assumptions about clinical programs 
in the question. There are significant 
relationships between clinics and other 
experiences.  The clinic has links with pro bono 
which are based on pragmatic and education 
grounds.  One of their aims is for students to 
know about pro bono and the inaccessibility of 
law to many people. 

 Pro bono is clinical only of it reaches standards, 
has structure, is within a course.  Question of 
time allocated and nature of work. 

 There are pragmatic and educational reasons to 
include all of these elements in a clinical 
program, and to extend into externships. 

 Each of these has different goals and they would 
like to see students exposed to all of them.  
Politics are not the reason, but rather 
educational reasons for exposure to all three. 

 Desirable for students to see their professional 
obligations; desirable to promote opportunities 
for volunteer work. 

 Pro bono interest can be an outgrowth of the 
practice experience 
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continuum  

 Important that the difference is made clear: pro 
bono activity is not necessarily ‘clinical’. 

2. If not, is there any 
progressive, 
sequential 
educational 
relationship between 
live-client and 
externship 
experience or can 
they operate in 
parallel to one 
another without 
affecting students?   

 Externships and clinics can operate in parallel or 
sequentially, it doesn’t matter. 
 

 The sequence should be clinic, then externship.  
The students are learning a lot of new 
processes/approaches in the clinic and in the 
externship there is a lot of modelling which 
occurs and this is better if there is a sound 
pedagogical basis. 
 

 There is: In-house clinic taught by teachers, then 
into an internship, eg: Simulation/clinical 
component in a subject, followed by in-house 
clinic, followed by internship 

 They can operate in parallel and don’t have to 
be sequential. There is no necessary 
relationship.  Opportunities are so diverse it’s 
hard to see common themes, except perhaps 
that the work is practice and public interest. 

 There may be a benefit of a sequential 
relationship. 

 No there is no progressive sequential 
relationship.  Students don’t give legal advice 
and thus the sequence is unimportant.  If 
students were working on client files then it 
would matter. 

 No, not necessarily 

3. How do the 
considerations in 
questions D.1 and 
D.2 apply to the 
relationship between 
live-client clinic and 
pro bono 
experience?  Should 
clinical courses 
come before, after, or 
at the same time as 
other pro bono 
experiences? 

 Students should also be able to engage in pro 
bono experiences, it is good to expose the 
student to as much as possible so they are 
aware of the range of roles of lawyers. 

 The clinic experience should come first due to 
the uniqueness of exposure to low socio 
economic clients.  

 Concurrent, parallel 

 Pro bono is a personal undertaking, not for 
credit (even  though they learn from it) 

 Students should have some basic orientation 
and training skills before coming to clinical 
courses or other pro bono experiences when 
they are dealing with clients.  Students need to 
be taught about respect, diversity, 
judgementalism, confidentiality before dealing 
with clients. 

 Pro bono work should receive more 
encouragement, assistance from the law school. 

 Pro bono ethic is part of clinical work; clinic 
encourages students to do pro bon 
independently. 

 Undergraduate students have limited opportunity 
for pro bono experiences, for some it enthuses 
them to do clinic courses.  They will be more 
useful in pro bono work if they have done clinics. 

 Doesn’t matter. 

 No, not necessarily 

4. What is truly 
distinctive about a 
live-client clinic 
compared to a pro 
bono or externship 
experience or is the 
real educational 
question one of: what 
are the essential 
qualities of in-depth 
student learning? Is 
there anything 
distinctive about a 
live client clinic 
compared to an 
externship 

 Nothing distinctive about live client, it relates to 
the degree of intensity. 
 

 In a live client clinic in a university the aim is to 
give students the learning/scaffolding to take 
with them into an externship or into a pro bono 
environment.  They will then be able to make 
sense of what they see later. 
 

 Live-client has greater faculty control of the 
environment, with more conscious focus on 
teaching, more limited areas of law, and more 
student responsibility   

 

 The feedback, teaching reflection loop is present 
in any clinic but may not be in pro bono 
experiences.  Students may learn in pro bono 
experiences and it can be great if well 
supervised but in a clinic students are helped to 
reflect on their own learning. 

 A lot of pro bono work doesn’t have the clinical 
dimension; doesn’t have the public interest 
focus, or even necessarily any outcomes.    

 in clinics, there is an immediacy to live client 
clinics in comparison to pro bono and also the 
ongoing sense of responsibility in clinics which is 
distinctive.  Additionally the facilitated reflection 
in clinics is not in pro bono experiences.  In pro 
bono, students learn by trial and error not 
through teaching. Frequently in pro bono, 
students perform more of an administrative role. 

 The spontaneity of live clients, it is not contrived 
as compared to a simulated environment. 
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experience? Is there 
anything distinctive 
about a live client 
clinic compared to 
volunteer work? 

5. Can the relatively 
high cost of clinical 
teaching and its 
limited availability be 
simply addressed by 
transferring the 
whole of clinical 
experience to post-
graduate practical 
legal training, which 
is compulsory and 
therefore, by 
definition available to 
all law students? 

 It would not be a good idea to transfer the 
clinical teaching to post graduation as this would 
transfer the cost to the student.  It is important to 
introduce clinical as early as possible. 
 

 The clinical learning should not be tacked on at 
the end as the benefit of an integrated approach 
would be lost.  Law students need to learn and 
do simultaneously.  The integration of clinical 
program and techniques creates more 
competent and ready lawyers. 
 

 That stage is too late to start teaching ethics and 
law in context. 

 

 And it is merely transferring the cost to the 
student as it’s a form of teaching they have to 
pay for 
 

 Besides, not all students go on to do PLT 

 There is a value in clinical experiences starting 
earlier than in post graduate courses.  PLT has 
to focus on the immediacy of students starting 
legal practice very soon.  PLT is almost 
universally provided online now and the 
challenge is how to provide this in a relevant and 
practise based way. 

 There is no cost issue in this model. 

 But PG clinical is a good idea in itself if students 
can do intensive block of time.   

 No. 

 The content of PLT is already full without adding 
in clinical issues. 

 No, at UG level it is not simply about skills as is 
focus of PG; it is integral to legal learning 

6. Are the most 
effective legal 
education outcomes 
obtainable from full 
integration of 
simulation, live-client 
and doctrinal 
teaching throughout 
the academic phase? 
In the manner of the 
University of 
Newcastle Law 
School? Is the best 
legal education one 
which includes all: 
clinics, doctrinal 
teaching, simulation 
as they do at the 
University of 
Newcastle law 

 The most effective outcomes are achieved 
through full integration and this is achieved 
currently through the law school 
 

 Full integration does not adequately describe the 
Newcastle approach; rather it is a graduated 
approach.  The feedback from the profession 
reflects the effectiveness of the teaching 
approach at Newcastle. 

 Yes, the best legal education one which includes 
all: clinics, doctrinal teaching, simulation 

 It’s a nice idea to teach within all these forms of 
teaching, in theory this is a good idea. 

 Yes.  As per Northumbria law school.  More 
clinic, more of a move back to practice as the 
basis for learning law.   

 Mixed views, some that integration is not 
necessarily the best model.  Others that if the 
model included all then would be good. 

 This approach sounds great but perhaps not 
attainable with larger numbers. 

 This may be an aspiration, query if realistic. 

 Anyway, the real importance is to give students 
good exposure; no need for full integration: it’s a 
question of relating one part of the 
teaching/learning to another 
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school? 

 
 
Adequate staffing of clinical programs 
 

 In-house live client clinic External live client clinic Externships/internships placements 
1. Taking into account 

your views in C 
above, what mix of 
attributes/skills/experi
ence and knowledge 
is needed for clinical 
supervision? 

 Need to be a practitioner with a practising 
certificate and to have experience.  Need to be 
able to communicate in plain English and have 
an understanding and commitment to social 
justice. Also need to have some teaching 
experience and be able to communicate 
effectively with students. 

 

 A law degree and admitted to practice, 

 Diploma of teaching 

 Teaching skills  

 Legal aid or community legal centre background 

 Ethical approach 

 Ability to deal effectively with clients from 
diverse backgrounds 

 Want teachers who can interest and excite 
students. 

 Should not require a higher research degree. 

 Diversity of legal expertise in the teachers 

 Practice experience in client work and the 
setting of the particular clinic, eg NGO, not for 
profit, social justice  

 Experience in policy, CLE and law reform  

 Patience 

 Ability to balance expectations 

 Social justice passion and perspective 

 Training in professional supervision and adult 
education 

 Excellent lawyering skills: creative, empathetic, 
plain language 

 Clinical supervisors need reasonably good 
practice skills and experience.  In attributes, 
supervisors need to enjoy working with students 
and the capacity to give feedback constructively 
in a non demeaning way. 

 Current practical experience 

 Academic focus: literature, policy, critical 
evaluation 

 Ethical awareness 

 Clinical teachers need a practice background 
and also interest in students.  Need to have 
minimum intellectual standards, need to engage 
with pedagogy of teaching students. If clinic 
includes social justice then supervisors need to 
care about that. 

 

 Anyone who is willing to volunteer for clinical 
role.  No practising certificate required. Need to 
have a commitment to this type of teaching and 
learning and also a commitment to social justice 
and public interest work.  Need a law degree, 
don’t need experience, rather be the right type 
of person.   

 

For placement program 

 Practice experience 

 Patience 

 Administrative skills 

 Perception of overall clinical objectives 

 Practice/academic mix Relationship skills 
to retain law school/placement relations 

 Community network and willingness to 
develop it 

2. Should clinical 
supervisors be 
required to have 
certain formal 
qualifications and 
experience? If yes, 
what are they and 

 Yes, a law degree and graduate diploma of 
practice.  Need to have practical legal skills.  
Need some teaching experience and to be able 
to communicate well with students. 

 There should be no requirement of a higher 
research degree. 

 Formal training in supervision and education 

 A practising certificate and some experience, as 
well as commitment to social justice.  Clinics 
should have some social justice perspective. 

 LLB and post grad qualifications.   
Otherwise, relevant (public interest) practice 
experience. 

 Mixed views about whether current practising 
certificate is needed, and whether require formal 
qualifications. Desire to convert experiences into 
education experiences for students. 

 Need a law degree but don’t need experience, 
just be the right type of person and have a 
commitment to social justice. 
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what are acceptable 
minimum standards? 

 Practice admission 

 All FT staff must do University L&T program; all 
sessional staff must do induction course 

3. If clinical supervisors 
require certain 
standards and cannot 
always be recruited 
with highly developed 
standards, what are 
the most effective 
ways to train them to 
acceptable 
minimums? 

 This hasn’t been an issue.  Clinical teachers as 
a group teach each other due to the diversity of 
their backgrounds in legal practice.  If there 
were concerns about teaching standards, one 
measure for gauging might be students’ 
feedback but initial recruitment is key. 

 Teaching training, supervision/mentoring; 
conference attendance; reading the literature; 
student feedback. 

 Clinicians can be trained by experienced staff 
and can work with an experienced supervisor, 
shadowing. 

 Either to gain experience in CLCs or legal aid, or 
to be supervised by someone who knows.  Also 
some training and reading the clinical literature.  
There are simulations also for supervisors.  
Engage in debates, discussions around 
readings.  Could also design a clinical teaching 
curriculum. 

 Don’t believe you can learn the skills, need to 
have a particular attitude and mind set. 

 Training, as above 
4. What insights from 

clinical supervision in 
health sciences are 
likely to be relevant to 
the training of clinical 
legal supervisors? 

 Working with social work supervisors and 
students in the last year has been very 
instructive for the clinic teachers.  There have 
been shared readings and learning around 
ethical standards, why lawyers approach things 
in a certain way, the emotional impact of 
interviewing, greater emphasis on debriefing 
interviews and the complexity of issues, not just 
legal problems. 

 Literature from all disciplines is relevant.  
Necessary to share the experience: there are 
fundamental is n common, eg learning 
outcomes, assessment methods, teacher 
training etc 

 There would be insights from the health 
professions and certainly the professional 
supervision of staff which is almost nonexistent 
in the legal profession. 

 Insights may be relevant.  Would be interesting 
to know how they balance patient needs and 
student needs. 

 May be very relevant and social work and 
mental health would be very relevant. 

 
Assessment of students’ performances  
 

 In-house live client clinic External live client clinic Externships/internships placements  
1. Should students be 

assessed at 
‘satisfactory’ levels 
of performance 
according to stated 
criteria (that is, 
pass/fail approach)? 

 Yes 

 Assessment is pass/fail with the aim of getting 
students to a minimum standard. 

 

 Assessment is currently ungraded but they are 
actively considering a move to fail, pass, pass 
with merit scale.   

 

 In the externship part, the Centre provides 
external supervisors with supervision guidelines 
and an assessment sheet for students to be 
marked unsatisfactory, satisfactory, excellent.   
 

 Whether assessment is pass/fail depends on 
what you are trying to achieve.  Having grades 
does give students an incentive.  Their clinic is 
pass/fail.  

 Was previous P/F but committee insisted move 
to grade. 

 Students supported the move saying it would 
lead to more effort.   

 P/F better for placement agencies as they 
struggle to grade without guidance, and hard to 
compare experiences. 

 All agreed that should be: not 
competent/competent/higher level of 
competency.  

 

 Are all graded as other subjects, but the 
placement part of the course is pass/fail.  In a 
situation with outside supervisors, it is difficult to 
ask them to be responsible for part of a 
student’s assessment and this could interfere 
with the grading process at the university. The 
decision for the final mark should be the 
academic’s. 
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 P/F preferred: engenders teamwork; recognises 

improvement against commencement standard; 
consistent with relationship of trust and 
confidence with supervisor; takes account of 
variety of supervisors and practice 
circumstances; overcomes problem of 
comparing varied experiences; gives positive 
signal to students. 

 

 UG placement course is graded to address 
student concerns re WAM, and to meet 
employer expectations of transcript 

2. If not, should 
students be eligible 
to record higher 
levels of achievement 
similar to other law 
subjects?  If so, 
how? 

 Yes there should be some recognition.  Perhaps 
F/P/P with Credit? 

 Takes work to do it: requires dossier and 
documentation, which would encroach on 
client/file time.  Accept it would always be 
subjective.  

 Note the students get references, CV entry, 
enhanced job prospects. 

 Possibly optional grading on carrying out an 
additional task.   

 There should be room for narrative assessment 
also. 

 Students receive testimonial, and feedback 
sheet on which competence criteria are 
recorded; they can ask for a reference; they get 
job opportunities for the placement! 

3. What are the 
advantages and 
disadvantages of 
allowing students to 
be eligible to record 
higher levels of 
achievement? 

 The advantage of pass/fail is that when it is skill 
based, it is not needed.  There is a certain level 
of skill needed and you need to get students to 
that minimum standard. 

 Having a graded system provide impetus for 
students to achieve at higher levels as 
assessment drives learning, one of the 
disadvantages is that students start at a range of 
levels.  Furthermore, it is difficult to assess 
students’ work with clients when supervisors are 
not present. 

 Having grades provides an incentive for 
students.  Students are also under a lot of 
pressure and so some students opt in because 
they can get in do less work and pass with a 
minimum of work.  

 Note students’ WAM concern.   

 And they feel they’ve made a greater 
contribution if graded 

 And it appeal to their competiveness, which is a 
pity as it excludes some 

 Grades encourage students to enroll in clinical 
subjects.  A higher level of achievement 
recorded may be more attractive for employers. 

 High achieving students should be able to 
record high achievement, but also a 
disadvantage for students who do well clinically 
but not so academic and don’t get the benefit of 
a good mark in this area. Because the 
attendance and assessment requirements are 
onerous, a pass/fail grade may discourage some 
students from doing the course. 

 
Additional questions 

 

 In-house live client clinic External live client clinic Externships/internships 
placements  

1. How are students selected to 
participate in your clinical 
program/s? 

 Law, lawyers: about two thirds of all first 
year students are selected by ballot to 
attend interviewing at KLC.  The other third 
do a simulation. 

 Elective clinics at KLS- ie generalist clinic, 
employment clinic, foundations enrichment 
and family law clinic 

 First in get enrolled with preference given to 
final year students. 

 Newcastle law program has a clinical 
program which is a PLT program, dual 

 By random ballot from those students who 
meet the pre-requisites. 

 Students complete forms and either the host 
organisation or the faculty makes a selection 
fitting students interests needs to 
organization 

 For an advanced clinical program, 
Competitive application – CV, transcript and 
statement of interest. 

 ‘Internship’ program is compulsory, so there 
is no selection process.   

 Students are selected in terms of suitability 
for a placement site, and may be based on 
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placements  

program, - clinically based PLT program – 
students can elect at end of 3rd yr of 
combined 5yr degree. Or end of first year of 
grad program. Quota is imposed based on 
academic merit, but every other year is self-
selecting (i.e. about 60% of the cohort) – no 
other criteria. 

one or more of the following: experience, 
interest, academic results, subjects 
undertaken etc. 

 Students are required to make written 
application with details of (a) why they wish 
to participate; (b) relevant social justice 
experience; and (c) their academic record. 
All of these factors are taken into account in 
choosing students for the course. Students 
are limited to those in their final or 
penultimate year. 

2. How much academic credit do 
students receive for 
participation in your clinical 
program? (e.g an elective, 
double credit) 

 

 Law, lawyers: the total is 15% Electives 
(family, general or employment) can be 
either 6 or 12 credit points, ie 1 or 2 
electives worth. 

 Clinical program which is badged Dip Legal 
Practice, the final 2 years you do an extra 10 
credit points per semester, (normal 40 credit 
point workload) doing an extra 10 credits. An 
additional semester of study – 1 elective is 
10 credit points per semester – do 40 per 
semester normally –within 10 units we do 10 
modules as part of accreditation for PLT 
program. 

 12 units - a normal semester subject is 6 
units 
 

 An elective 

 For an advanced clinical program, double 
credit, with single credit option available but 
not preferred. 

 The SJCC is an optional single semester 
length subject with full course credit. This is 
under review with the possibility of making it 
into a double credit program. Until now it has 
been offered each semester. At the end of 
this year it will also be offered as a summer 
course over the summer vacation. 
 

3. Can you provide us with details 
of what is taught in the 
classroom component of your 
clinical program? How many 
hours/days/weeks are taken up 
by this component (for each 
program)?  Who teaches the 
classroom component?   

 Law, lawyers: 2 hour class on interviewing 
skills and theory 

 Electives: 10 or 12 classes of 2 hours each 
with combination of area of law eg 
discrimination law, or domestic violence and 
skills eg Plain English, Law reform, overview 
of legal aid system. 

 4-5 hrs per week over the semester that the 
student is doing the clinical modules; 
required to do a min of 100hrs at legal 
centre in 4th yr (workplace training in 
addition to hours at in the classroom). 
Clinical modules: consumer credit; 
professional practice; ADR; environmental 
practice law; employment law, wills, family, 
conveying and intro to advocacy – all taught 
by in-house staff – all lawyers who are 
members of academic staff; teacher in the 
classroom is the teacher in the legal centre 

 Welfare Rights and Legal Centre staff 
provide 6 x 1 1/2 hour tutorial in relation to 
the substantive law the students will 
encounter.  The university based course 
convenor conducts 1 x 1/2 hour tutorial on 
strategies for reform and conducts 6 
reflective tutorials. 

 Fortnightly seminars. Taught by academics- 
classes of 10. Seminar Theme 

o Introduction and Reflective 
Journals 

o Context - The public interest world 
o Communication skills 
o Policy, law reform, systemic 

advocacy 
o Disadvantaged people and access 

to justice 
o Checking in on your learning 

objectives and preparing 
presentations 

 For an advanced clinical program, 2 hour 
weekly seminar, covering topics such as 
human rights report-writing; law reform 
submission-writing; advocacy and the 
media; international and comparative legal 
research; ethics and accountability in human 
rights work, and topics related to students’ 
current projects and casework. The 
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university employed academic teaches the 
seminar, with guest speakers. 

 The classroom component of our legal 
internship program is taught in a separate 
subject which also meets the professional 
accreditation requirements in relation to 
legal ethics 

 There are 8 x 2 hour seminars in the 
semester. (EPP only runs in 1st semester.) 
The first hour consists of a student 
presentation by 3 students, on topics 
relevant to the placement experience – eg 
ensuring quality supervision; cross-cultural 
communication; research and writing; The 
second hour involves small group interactive 
and critical reflections on the placement 
experiences. 

 Compulsory, weekly 2 hour seminar, taught 
by the Director of the Social Justice 
Program. This has a detailed curriculum 
focusing on public interest law and 
advocacy. At most seminars there are also 
presentations by students based on their 
clinical experience 

4. How is the cost of the clinical 
program/s addressed in your 
School/University? Is it a 
separate line item? Would your 
Law School be prepared to 
provide our project team with 
details of how much it costs to 
run your clinical program? In 
particular, the costs related to: 

a. fees/retainers/honorari
ums to partner 
organisations 

b. salaries incl on-costs 
of  

c. staff (both academic 
and administrative) 
with dedicated clinic 

 Separate line item for Kingsford Legal 
Centre.  For 2010 it was $447,966.  It is just 
over half the cost of running the Centre. 

 Don’t separately cost our clinical program – 
not a line item. Law school gets funding and 
we don’t get a separate budget. The cost to 
the law school is staffing – we’re in a 
different environment now because work 
integrated learning and community 
engagement is highly important for our 
university. Law school has 22 members of 
staff; and it doesn’t have separate costing 
for legal centre; 5.5 clinical staff at legal 
centre both lawyers and academic members 
of staff; 3.5 an average of their wage would 
be about $77 (x3.5) plus about 2 solicitors 
on higher level at about $93; admin $43k 
(full-time) 

 University pays the Welfare Rights and 
Legal Centre $20,000 per semester.  
Academic’s work in convening the course is 
treated as 25% of teaching commitment, as 
a full-time academic 

 For internships’ subjects 1 full time 
academic, I 3 day a week program 
coordinator, 30% student admin assistance 
approx $240,000 

 Only current costs are the academic’s full-
time salary which covers clinic duties and 
other teaching responsibilities. 

 Uncertain. We have a full-time placement 
coordinator (general staff) that also assists 
with our PLT program.  We also have an 
academic internship coordinator, so this 
would also factor into costs. 

 One employed full-time as a Senior 
Lecturer. EPP is regarded as the equivalent 
of 1 hour a week of a teaching load – full 
teaching load is 6 hours a week. 

 Director of the Social Justice Program is a 
50% fractional appointment (approx. $70k 
pa). The Faculty also provides 
administrative support personnel for student 
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duties, pro rata'd for 
those part-time? 

selection, etc. Clinical placements are with 
external organisations and law firms at no 
cost to the law school. However, in 2012, 
the Faculty will provide accommodation to 
PIAC and  will pay PIAC $50,000 per annum 
for taking students on clinical placements. 

5. Is your clinical 
program/supervisors covered by 
PI insurance? Who pays for 
this? Can you provide details of 
any other insurance cover 
provided by your program? E.g. 
travel, Workcover. 

 All staff are covered by the University 
insurance scheme for both professional 
indemnity or injury at work or travel. 

 Legal centre that covers here at university + 
on externships. Personal accident 
insurance; public liability; professional 
indemnity insurance; product liability 
protection all paid by university centrally; 
because strong clinical education at uni; 
central insurance that runs the insurance for 
the whole program; provides protection for 
external employers 

  University insurance 

 University provides insurance cover for staff 
and students, encompassing public liability 
insurance, professional indemnity insurance 
and personal accident insurance cover. 
 

6. What criteria are used in 
choosing cases to be 
undertaken by your clinic? How 
do you organise the selection 
process? What is the role of 
‘public interest’ or test cases in 
your clinic?   

 Cases chosen using the following criteria: 
o Ability of client to advocate for 

themselves 
o Public interest nature of the case 
o Areas of expertise of the clinical 

supervisors/Centre 
o Level of disadvantage eg 

disability, Aboriginal background, 
CALD background, income, 
mental health issues etc 

o Need for work for students eg 
student advocacy scheme in 
minor criminal matters 

o Current workloads of staff at the 
Centre 

o Balance of cases at the Centre eg 
whether an over-concentration in 
one area of law which impacts on 
students and supervisors 

 Strong emphasis on public interest cases; 
high profile; i.e. where potential miscarriage 
of justice or failure thereof or a serious 
wrong unlikely to be address otherwise; 
would fall in public interest area; public 
interest cases; motivates students – we 
should be at the forefront of social justice. 
Flexible policy on normal case selection; our 

 Not relevant.  Students undertake casework 
on cases that are taken on by the centre.  
No additional cases are taken on by the 
Centre because of the clinic. 

 For the advanced clinical program, the 
clinic’s cases and projects are selected on 
the basis of their significance to affected 
disadvantaged communities, the gravity 
and/or scale of harm that a violation poses 
to vulnerable individuals and to the rule of 
law, the potential systemic impact of the 
case or project, and opportunities for student 
participation and learning. 

 Students interest areas are taken account of 
if possible.  In the public interest law subject, 
students undertake projects working on eg. 
topics posed by the Illawarra Legal Centre, 
or on projects for community organizations, 
some of which come through a volunteering 
program through the Wollongong City 
Council. 

 In relation to Public Interest Law: students 
already engaged in appropriate community 
based legal projects (either via employment 
or on a voluntary basis) are able to utilise 
work on that project for the purpose of the 
subject if it meets with the relevant criteria. 
Those not already so engaged are allocated 
projects from a list of projects provided to 
the faculty by community organisations 
(including, in some cases, community legal 
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primary focus question:  is it a case that will 
engender deep learning of the law?; 
because we are an education institute the 
case selection should look at those aspects; 
we look at our resources; we specialise in 
environmental law; student availability and 
clinical load. We don’t impinge on the legal 
profession – we focus on cases where there 
is  a demand and it’s not being met; 
discrimination; Centrelink; family law 
consent orders; wills and PoAs 

centres) needing student help with projects. 
Projects are allocated in accordance with 
student interest and availability as well as 
appropriateness of the project to subject 
outcomes. 

 The cases on which students work are 
primarily ‘public interest’ cases, with the 
exception of refugee applications handled by 
RACS. Some public interest test cases are 
initiated through the Social Justice Clinical 
Program in association with private law 
firms. 
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Analysis 
 
 
Sustainability  
  
The overall position in NSW/ACT is that clinical 
programs are as sustainable as the law school’s 
commitment to providing the option.  It is usually the 
case that the option is sufficiently well-established to 
enable the clinic to feel a high level of comfort that it is 
secure.  This is probably most true of (1) the LIP 
externship at UoW, which was integral to the design of 
the law degree at the outset, and has defined the 
distinctiveness of the degree, and (2) the general clinic 
at UNSW, KLC, which has established a strong external 
profile, and is significantly supported by secure external 
funds.  But even those clinics have been challenged – 
the LIP program having been reduced in size and threats 
to close KLC having been used by the law school to 
highlight its funding difficulties.  Similarly, a less 
entrenched program such as the EPP at Syd University 
has had the value of both its student credit points and its 
teaching credits reduced.  
 
Occasionally a clinic is established under specific 
contracted funding (eg the UNSW HRC; the UWS Clinic) 
and so is only as secure as those funds. 
 
A feeling among some clinics is that sustainability is as 
reliant on a particular staff person’s availability and 
enthusiasm as it is on funding.  Assuming that funds are 
available within a law school’s budget for running a 
certain number of courses, the departure of an advocate 
for clinic among the staff could threaten the law school’s 
commitment. 
 

Unusually for a clinic, enrolment numbers for the EPP at 
Syd University have reduced recently, due perhaps to 
internal ‘competition’ with the SJ clinic.  While this is not 
currently a threat to sustainability it suggests a 
consideration to keep in mind.   
 
While not currently a threat to sustainability, both the 
Youth law clinic and Welfare Rights clinic at ANU have 
been under pressure because of internal difficulties at 
the placement sites, with suggestions more than once 
that the arrangement might be cancelled or suspended.  
Indicating a similar consideration, the LIP externship at 
UoW has reduced in size because of difficulties in 
locating placement sites.  
 
Sustainability needs, therefore, to be assessed 
according to a matrix of considerations, with different 
emphasis in each case, ranging from historical 
commitment, institutional design and staff availability 
within the law school, to external issues such as the 
viability of a placement agency.  
 
Specifically: 
 
ANU clinics are probably sustainable, but rely on 
individuals rather than evidencing an institutional 
commitment to clinical teaching.  They may also vary in 
quality depending on who is supervising at the hosting 
agency and their understanding of clinical teaching.   
 
MACQ: the PIAC, MLC and FRC and international 
internships are all probably sustainable.  There appears 
to be a commitment from the Faculty to providing 
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students with these opportunities.  The position has not 
stopped as people have left it and others have 
volunteered themselves to do the work.  The form of the 
opportunities offered by MACQ may vary depending on 
funding availability e.g. the international internships and 
FRC are both funding based initiatives. 
 
UNSW: the clinics are funded on a recurrent basis with 
Faculty commitment; strong identity. 
 
NEWCASTLE: the law school is very committed to 
offering a distinctive legal education with a staged, 
integrated approach to learning using clinical legal 
education as one of its key methodologies.  It appears 
sustainable due to the commitment of the Law school.  
The challenge will arise when there are greater numbers 
of students and the approach may be compromised. 
 
UoW: the clinics are funded on a recurrent basis with 
Faculty commitment – the external placement 
requirement for all students is integral to the degree, a 
distinctive aspect of it since establishment. Length of 
placement has been wound back from previous levels 
but not at risk. 
 
USyd: the clinics are funded on a recurrent basis with 
Faculty commitment; part of new direction and well-
supported by access to infrastructure. 
 
UWS: this model provides a large number of students 
with an exposure to real clients and their issues for a 
short time frame, i.e. 200 students with 5 day exposure 
each.  It employs only 1 clinic supervisor and half time 
other supervisor. It is reliant on external funding currently 
thus not necessarily sustainable despite large numbers 
of students taught.  
  

Integration 
  
The overall position in NSW/ACT is that there is limited 
clinical integration.  Clinics are almost entirely stand-
alone exercises.  The only exception to this is the clinical 
component of the Ethics course (Law, Lawyers and 
Society) at UNSW and the course at Newcastle 
University (see below).  The activity that is pointed to as 
‘clinical integration’ is doubtful, as they are either 
simulations, or visits and observations, with a limited 
degree of student responsibility.   
 
This is unsurprising in light of other factors such choice 
of clinical faculty: it seems that no law school makes an 
interest in or capacity for clinical teaching a criterion for 
appointment, and clinical faculty are either appointed for 
the purpose of an existing stand-alone clinic, or on the 
basis of who happens to be interested.  This is hardly 
likely to generate clinical activity within ‘mainstream’ 
courses.  
 
The exception of course is U. Newcastle, although the 
extent and continuation of clinical activity for 
undergraduate teaching purposes – distinct from the 
graduate skills development purposes in the distinctive 
degree structure (see Pedagogy below) – needs closer 
scrutiny. 
 
Specifically: 
 
ANU clinics are not integrated across the curriculum and 
probably little awareness within the Faculty of clinical 
teaching.  All current clinical teachers expressed interest 
in further integrating clinical teaching within core 
subjects.  
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MACQ: the clinics are not integrated across the 
curriculum and this appears to be partly their structure as 
electives and also possibly an ethos requiring greater 
maturity and some basis in legal doctrine before doing 
clinical work. 
 
UNSW: novel and ambitious clinical component in 
compulsory ethics course for all students; otherwise 
impressive range of instances but ad hoc, depending on 
interest of other teachers. 
 
NEWCASTLE: the approach to the curriculum is a skills 
development approach and clinical legal education is 
one of the methodologies used.  Real client issues are 
used in a range of doctrinal subjects to teach particular 
areas.  Clinical teaching is thus well integrated into the 
range of methodologies that the Faculty uses to teach 
law. 
 
UoW: history as a significant separate experiential 
component seems to have kept it apart from other 
courses. 
 
USyd: a conscious decision to retain separate identity as 
a clinical stream.   
 
UWS: this doesn’t seem to be integrated across the 
curriculum although there is interest in trying to integrate 
it further into core subjects.  Unclear what the 
relationship is with the professional skills course.  
 
Pedagogy  
  
The overall position in NSW/ACT is that there is 
considerable diversity in approach across the 
institutions.  This complicates –in a good way– neatly 

characterising clinical legal education.  Certainly it 
suggests that there is no single ‘right’ or even ‘best’ way 
to deliver a clinical program, and shifts attention from the 
delivery model to aspects of the student engagement as 
the measure of a clinic. 
 
Broadly speaking, externships are a common method of 
delivery, although the law schools often use the 
(preferable?) term of partnerships.  However, the ways 
the externships are constructed, and the ways that 
students engage, differ considerably.  For example, what 
we might think of as essential features of the clinical 
method – supervision, responsibility and reflection – are 
present to different degrees, and at times may be 
absent; in such cases, the activity tends more to 
observation or providing assistance. 
 
Another example of diversity in approach is that three 
law schools achieve high levels of exposure of their 
students to clinic, but in very different ways.  U. 
Newcastle uses the clinical method pervasively 
throughout its degree (approximately 45% students; and 
see Integration above).  UoW requires all students to 
undertake a 20 hour clinical placement at some stage 
during their degree.  UNSW requires all students, in the 
compulsory ethics subject, to undertake a client interview 
in the law school’s ‘live-client’ clinic.  
 
In the partnership clinics, much of the content of 
students’ work is at the discretion of the partner 
organisation, and may range from casework to law 
reform activity.  Similarly, assessment of that aspect of 
the students’ performance is left to the partner 
organisation, which is often given little guidance and 
asked simply to report on satisfactory performance, 
although some programs offer the partner organisation 
an assessment matrix.  At the law school end, 
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assessment usually incorporates a written reflective 
component, although the basis on which this is 
assessed, and the extent to which students are taught 
reflective practice, warrants further inquiry.  
There is significant variation in the existence, frequency 
and content of a classroom component in clinical 
courses.  
 
Specifically: 
 
ANU: mixed pedagogies.  All clinics include research 
reflection on the experiences students are having and 
also have tutorials inbuilt.  Experience in welfare rights 
centre and youth law clinic are again probably patchy, 
dependent on external agencies and supervisors who 
are not trained.  The clinics are based on students 
having responsibility for work and clinical supervisors 
recognise the rich learning possible for students with real 
clients, rather than simulated.  Mixed views about the 
balance between client service and education goals.  
Welfare and youth clinic supervisors thought that client 
service was paramount and virtual clinic supervisor 
thought education goals paramount with minimum 
standards for client service. 
 
MACQ: the pedagogy varies substantially over the 
clinical offerings.  The PIAC course does not really fit as 
a clinical course, more a specific law reform/campaign 
based course on access to justice issues.  The 
observation part is more of an exposure experience 
rather than focussed on students having any active role.  
The MLC and FRC programs give some responsibility to 
students, but not for files themselves.  Students are 
sometimes responsible for answering phones, at FRC 
may help with drafting family law consent orders.  The 
role seems to be more observation based with some 
responsibility. The assessment appears to all happen 

externally through reflective journals and research essay 
which means that reflection and analysis is clearly a 
strong point of the courses. Students’ are not being 
assessed on how they deal with clients, draft, etc. 
However it is impossible to be sure of these conclusions 
as the supervisors at the FRC and MLC were not 
interviewed.   In the international internships, students 
appear to be given the most responsibility, drafting 
submissions and doing research for the local NGOs.  
The program recognises the rich learning possible with 
real client experience, rather than mock or simulation. 
 
UNSW: after the 1st year one-off ‘exposure’ clinical 
experience for Indigenous students and a 2nd or 3rd 
year interviewing component in the Ethics course, the 
clinical teaching is ‘conventional’: later year students 
under supervision, with growing levels of responsibility 
over the semester, supported by classes.  Significant 
non-client casework commitment to law reform, 
community development and community legal education, 
treated on par with client casework.  Some limited 
opportunity for student court appearances. 
 
NEWCASTLE: The approach to teaching is very much 
one of a gradual exposure and involvement in real client 
issues throughout the curriculum.  This begins with the 
first year observation of a client interview and reflection 
on this.  The intensive clinical experience which includes 
180 hours at the in house clinic and 180 hours at the 
externships come later in the degree.  The ethos of 
teaching is of giving responsibility to students for their 
work and the supervision is intensive while they are at 
the in house clinic. The time requirement is the heaviest 
of all the clinics interviewed, i.e. 180 or 360 hours over 2 
years but this can also be explained because of its dual 
nature in satisfying practical legal training requirements.  
The in-house clinical teachers are very conscious in their 
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approach to clinical teaching and there is no question 
that teaching/education is the primary focus of the 
Centre. 
 
UoW:  very large program to ensure all students have 
clinical placement experience; day-to-day experience 
largely left to the discretion of agency placement 
supervisors.  
 
USyd: very strong focus on public interest litigation 
activity for students; day-to-day experience largely left to 
the discretion of agency placement supervisors.  Weekly 
class common to all clinic students on public interest law   
 
UWS: the course, due to its short time frame of 5 days 
per student, acts more as an exposure experience with 
some limited responsibility to students for answering 
phones, drafting legal advice and follow up letters.  The 
assessment is all weighted to reflection, preparation of 
materials rather than assessing client interaction or work.  
Its aims of providing as many students as possible with 
these experiences are achieved however depth of 
learning will not be achieved due to the short time frame 
and that it happens 5 days consecutively, rather than 
over a semester.  It integrates both law reform and 
community development perspectives into its program.   
 
Quality  
  
The overall position in NSW/ACT on ‘quality’ seems to 
be a function of both sustainability, and the diversity in 
pedagogy.  As a general proposition, it looks as if the 
greater a law school’s commitment to clinic 
(sustainability) the more the staff are able to think about 
and explore the dimensions of ensuring quality, and the 
more informed, in clinical terms, the design of the clinic 

(pedagogy) the more likely that the clinic will offer 
quality.  
 
Specifically: 
 
ANU: elements of quality, not well integrated, lack of 
training of onsite supervisors, good reflection built into all 
clinics and a clear understanding of responsibility- in- 
students model.  Patchy implementation of this, youth 
law clinic possibly less able to deliver on this and mixed 
model at welfare rights. 
 
MACQ: the PIAC course doesn’t really fit into the 
definition of clinical legal education but seems an 
interesting opportunity for students; the MLC and FRC 
courses have large emphasis on reflection on the legal 
process but perhaps not as much is being drawn from 
the local hosts and client work as could be. Not using the 
model of responsibility of students for work except in 
international internships.  The clinic appears to be more 
a role of observing by students (but proviso that on site 
supervisors weren’t interviewed).  Lack of training of 
onsite supervisors and very stark division of academic 
supervisor and on site supervisors. The international 
internships are relatively new but seem to be offering 
diverse experiences to students with structured 
reflection. 
 
UNSW: detailed design to classic clinic model based on 
close student/supervisor relationship and reflection, with 
low student/supervisor ratio. 
 
NEWCASTLE: the clinic is a high quality clinic with some 
focus on law reform and community engagement but 
substantially through individual public interest casework.  
The limitation and at the same time strength of the clinic 
is that it is a unique model of teaching law, with clinical, 
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real client experiences and skills teaching, being 
integrated throughout the law curriculum in a staged 
approach.  This specific approach is unlikely to be 
replicated across Australia.  Another potential challenge 
is the number of students it teaches and whether it is a 
model which could expand to accommodate greater 
numbers of students. 
 
UoW: impressive diversity of opportunity and satisfaction 
of both student and supervisor is closely monitored.  
Discretion left to placement supervisors in day-to-day 
activity but clear guidelines are given for expected 
outcomes and assessment. 
 
USyd: very definite practice-orientation with emphasis on 
public interest lawyering skills; emphasis on modelling 
and learning from experts.  Limited guidance given to 
placement supervisors for expected outcomes and 
assessment. 
 
UWS: as above in pedagogy. 



 

 


