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Dignity during work-integrated learning
Your right and your responsibility 

Course content:

1. Welcome - An introduction to your course. 

2. Workplace dignity and why it matters - Discover what we mean by ‘workplace 
dignity’ and how it impacts work-integrated learning (WIL) placements. 

3. Upholding dignity - Discover how we uphold, or violate, each other’s dignity 
within the context of WIL placements. 

4. Strengthening dignity - Explore practical ways to strengthen dignity and learn 
how to resolve dignity violations during WIL placements.
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1. Welcome

In this course…

 

Work-integrated learning (WIL) placements are 
an important part of a student’s development 
and education. Whether you are a student or 
a supervisor, we want you to understand and 
apply the principles of workplace dignity to 
make the most of a placement experience.

We asked 30 supervisors and 46 students 
to tell us about their experiences during WIL 
placements, and how their dignity was upheld 
or violated. Their stories are included throughout 
this course. This course will help you understand 
workplace dignity and the benefits to students, 
supervisors and workplaces when dignity is 
upheld. You will discover the negative effects of 
dignity violations and learn to identify the ways 
that dignity is both upheld and violated. 

You will explore practical ways to uphold 
dignity in WIL placements and how to apply 
this learning during placements to strengthen 
workplace dignity. Finally, you’ll be given a clear 
path of action to take if you need to resolve a 
dignity violation. 
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2. Workplace dignity and why it matters

What is ‘dignity’ during work-integrated learning (WIL)?

Most of us recognise that dignity is important, but it can be hard to define. Below are 

some quotes from students and supervisors about what dignity means to them.

“I guess it’s about 
respect and care.”

“When you’re trusted 
with responsibility.”

“When you feel 
included, and… 
valued… that you 
have something 
important to 
contribute.”

“When you’re 
kept informed and 
given constructive 
feedback.”

“I think it’s when 
everyone acts 
professionally.”

“It’s when you feel 
like an equal, even 
though our roles 
and experience may 
be different.”

“It means freedom 
from abuse, or 
harm.” 

“It’s when you have 
opportunities for 
learning.”

“It’s when 
expectations 
placed on you are 
reasonable.”

“It’s when you have 
the chance to show 
initiative and be 
engaged.”

- Supervisor

- Supervisor

- Supervisor

- Supervisor

- Supervisor- Student

- Student

- Student- Student- Student
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Monash University is committed to upholding the 
dignity of all students and supervisors during WIL 
placements, and we want you to be committed to 
upholding each other’s dignity too.

Dignity in work-integrated learning (WIL) placements

So, what does it mean to have dignity upheld in the workplace? This is what our students 

and supervisors told us:

Dignity has multiple elements

Dignity isn’t built by a single element or action. Many things go into making up a positive 

dignity experience. 

“I should be able to feel safe and comfortable. I have friends 

from non-English speaking backgrounds and it’s very important 

to them that they feel culturally safe as well as physically safe. I 

would expect that my supervisors and clinical educators would 

treat me with respect and politeness, and listen to any concerns 

that I’ve got.”  

- Student

 

 “I think workplace dignity is referring to the way staff treat each 

other and the way we treat the students that work with us. The 

way we speak to each other, the way we include or don’t include 

each other in what we’re doing and the experiences that we offer 

our students.”  

- Supervisor

Dignity creates opportunities for learning that consider the placement 
workplace 
 
We uphold each other’s dignity when students are given the opportunity, guidance and 

support they need to learn, and students’ needs are balanced with the needs of the 
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placement workplace. 

“My supervisor would emphasise that it’s okay for us to make 

mistakes because we’re learning. Also, I had a large group of 

peers who genuinely wanted to support and learn from each 

other so we learned that you need to think about your team, not 

just your own needs. So yeah, that chance to learn in a real-life 

environment made a difference.”  

- Student 

“It’s providing opportunities for students to gain experience in 

the field that they’re going into in a safe and supported manner. 

And balancing that with enough guidance and support to ensure 

that we’re also fulfilling the needs of the organisation.”  

- Supervisor

Dignity acknowledges power relationships at work

Power dynamics in a workplace can support or violate dignity. Supervisors and students 

have the power to influence whether someone feels valued in the workplace.

 

“You can’t ignore that there’s different power structures in a 

workplace. Sometimes you feel like you’re at the bottom of 

the food chain as a student. You want to feel included and 

your opinion valued even though you don’t have the same 

experience.”  

- Student 

“Students need to be aware of their power in terms of dismissing 

feedback from their supervisor. So, if we have a student who is 

defensive or refuses to take feedback on board, then I’ll make 

sure to have a discussion with them, coach them through the 

importance of reflecting on feedback and incorporating that into 

their practice.”  

- Supervisor
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Dignity is an orientation to care
 
When students and supervisors actively care for themselves and for each other, then 

everyone’s dignity is upheld and enhanced. 

“When students are in a new environment and the objective is 

to help them to learn, that supervisors and the workplace should 

be concerned for their emotional and psychological wellbeing 

as well and giving opportunities for people to debrief or discuss 

anxieties.”  

- Student 

“I care about my students, I try and have a weekly meeting with 

them, just to talk through how they’re going, making sure they get 

that level of engagement. And sometimes they engage back and 

it’s really rewarding but sometimes they seem to forget that I’m a 

person too. And... it discourages me, to be honest.”  

- Supervisor

Dignity is a relational concept

Workplace dignity is the result of the way we interact with each other. Our actions support 

or violate the dignity of others. We build dignity together, so we need to extend dignity 

to the people around us too.

 

“…it’s kind of like… a two-way street of respect.”  

- Student 

 

 

 

 

 

“I think dignity is when the supervisor treats the student with 

respect and vice versa.”  

- Supervisor
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Upholding each other’s dignity at work has positive 
benefits for everyone

What happens when we uphold each other’s dignity? 

Dignity increases wellbeing 

“My supervisor and I were both working really well as a team. At the end of the day you 

feel like you’ve been so productive. You feel so good inside.”  

- Student

 

“When you have a harmonious relationship with a student and see them thriving in the 

workplace, it’s very self-gratifying. That’s why I’m passionate about teaching, that’s what 

makes me happy.”  

- Supervisor 

Dignity increases learning and job satisfaction
 
“I feel very lucky that I had that supervisor who was so honest with me and I think that it 

really helped in my professional development overall.”  

- Student

“It feels good to see them improve, to take on board something that you’ve said, or 

something that you wanted them to do. It makes me really enjoy what I’m doing.”  

- Supervisor
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Dignity improves self-confidence and increases motivation to supervise

“The workplace always seems quite scary and I was quite nervous before I went in, but 

then I came out feeling really confident in my skills and in what I was doing.”  

- Student

 

“Seeing my student get more confidence makes me see that supervision is a strength 

that I have, and I feel encouraged to do more of it.”  

- Supervisor

Think about a time when you felt your dignity was being 
supported by the people around you. What were they doing 
to help you feel that way?

What happens when dignity is violated?

When we don’t uphold each other’s dignity, the results can be damaging. 

Dignity violations decrease wellbeing and cause people harm
 

“Every night I come home, I’m so tired… and I couldn’t sleep well because I’m stressed 

and anxious about placement.”  

- Student

“After receiving an anonymous, abusive complaint from a student I felt hurt and 

humiliated. I’m shocked because it’s a group of students that I thought I got along well 

with.”  

- Supervisor



9

Dignity violations decrease learning and motivation to supervise

“It just made me not want to ask my supervisor anything for the rest of my placement, 

which is a hindrance to learning, really, when I can’t ask my supervisor questions to help 

me improve.”  

- Student

 

“I was like, ‘Oh, I don’t want to give the student feedback anymore because they’re just 

going to get really defensive and not listen anyway’.”  

- Supervisor

 
Dignity violations weaken self-confidence and cause disappointment or 
frustration

“I started feeling, like, I’m a loser. I still remember thinking I can’t do anything properly and 

there’s nothing good about what I’m doing.”  

- Student

 

“I’m giving my time to supervise a student and then I’m getting nothing back from them – 

no questions, no engagement. That is disappointing.”  

- Supervisor

Dignity results in a positive WIL experience

Here are two real life stories from WIL placements. Notice how the positive dignity 

experiences improve the outcome for both student and supervisor.

“I was in one placement where I had 

a really positive experience. They 

had white boards with a client list 

and the supervisor would always 

write the student’s name on the 

“I had a student recently, she was 

always asking lots of questions, 

she’s very engaged, she took a 

lot of initiative. As a supervisor, 

it’s pleasing when they improve 
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In Summary

Monash University is committed to upholding and supporting the dignity of students and 

supervisors during WIL placements, and we want you to be committed too.  

By building dignity together, we can make sure we are balancing the needs of students, 

the needs of supervisors, and the needs of the placement workplace. 

 

3. Upholding dignity

There are often two sides to a dignity story

board as well so you’re like ‘Oh, 

great, I feel part of the team.’ They 

also had a client handover sheet 

printed off for you with your name 

on it.. I had the best experience 

on my last placement with my 

supervisor because she actually 

said to me, ‘You’re in third year 

now, what do you want to achieve?’ 

… The supervisors, they’re always 

checking in on how you are going 

and if you need any help. You feel 

like you’re part of the team, you’re 

valued and contributing.”  

- Student

and it’s pleasing that they take on 

board something that you’ve said 

or something that you wanted them 

to do … attitude, workplace stuff, 

the things that you can’t learn from 

books - that’s when the role models, 

the supervisors become very 

influential. That’s why I’m passionate 

about teaching, those moments 

make me happy - when people are 

harmonious and they take on things. 

As a teacher, as an educator that’s 

what wakes you up in the morning 

and makes you want to go to work.”  

- Supervisor

Think back to the last challenging situation you were in 
where you think your dignity was violated. How would 
considering the other side of the ‘dignity story’ have helped 
you resolve the problem?
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Upholding student dignity

What are some of the ways that supervisors can uphold the dignity of their students? 

Appropriate learning opportunities

Students are actively provided with wide-ranging learning opportunities, specific to their 

learning needs. They are given ‘hands-on’ experience, rather than opportunities to only 

observe. They are given more challenging tasks as placements progress to reflect their 

growth in skills and ability. On the other hand, student dignity is violated when students 

are always given poor, menial or irrelevant learning activities, or learning activities too 

advanced for students’ level of learning.

Care 

Students are given opportunities to safely debrief, their supervisors are understanding 

and accommodating of their needs, and supervisors take an interest in their students’ 

wellbeing. On the other hand, student dignity is violated when students feel neglected 

and uncared for.

Inclusion 

Students feel like they are a part of their workplace, such as participating in day-to-day 

tasks or meetings, and are given an appropriate environment to work in, such as being 

provided with a suitable locker or desk space. On the other hand, student dignity is 

violated when students don’t feel a sense of belonging and are not given opportunities for 

participation.

Reasonable expectations 

Supervisors have reasonable expectations of their students’ capabilities. Students 

perform tasks that suit their knowledge and skills, and are given an appropriate level 

of responsibility and supervision. On the other hand, student dignity is violated when 

students are given too much or too little responsibility or their expectations are unmet 

about the types of supervision and guidance their supervisors provide.

Appropriate feedback 

Students get feedback that is clear, timely, individualised, meaningful, and provides 

direction on how they can improve. Supervisors show their students respect, even when 

handling challenging topics. On the other hand, student dignity is violated if students are 
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given no feedback, or feedback is non-specific, unclear, inconsistent, or inappropriate. 

Verbal respect 

Students are spoken to in a way that respects them as people and their efforts as 

learners. The workplace is free from yelling, name-calling or swearing, humiliation and 

verbal intimidation. On the other hand, student dignity is violated if students are verbally 

abused, humiliated or verbally intimidated.

Upholding supervisor dignity

How can students uphold the dignity of their supervisors?

Engagement and initiative

Students are fully engaged in the WIL placement experience and the opportunities it gives 

them. They actively seek learning experiences, complete tasks and are not distracted by 

personal devices. On the other hand, supervisor dignity is violated when their students 

show a lack of engagement, focus or participation.

Professionalism 

Students show professionalism through actions such as turning up on time, 

demonstrating accountability and responsibility, adhering to dress codes or workplace 

conduct requirements and communicating politely. On the other hand, supervisor dignity 

is violated when students are late, unprepared, irresponsible or rude.

Feedback acceptance  

Feedback from supervisors is accepted or taken on board by students. Students 

recognise that feedback is a way of helping them improve and grow their skills, and 

is part of their development. On the other hand, supervisor dignity is violated when 

students resist feedback through ignoring it, providing excuses for their performance, or 

complain about the feedback. 

Constructive feedback

Students provide respectful feedback to supervisors that is clear, timely, specific, 

meaningful, and provides direction on how supervisors can improve their supervision 

skills. On the other hand, supervisor dignity is violated when feedback is focused on 

personal issues rather than work ones, is rude or disrespectful, or does not provide 
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Being able to understand and empathise with 
another person is an important part of upholding 
their dignity. 

Can you ‘walk a mile’ in their shoes?

The supervisor and student below are having difficulty during the student’s WIL 

placement. Once you’ve read through their stories, you’ll give some advice to either the 

supervisor or the student.

“I never got any positive feedback, I felt like everything I was 

doing was wrong. For example, one week I saw a client and 

they had an issue that I didn’t know very much about and 

when I went in and talked to my supervisor about it, I got into 

trouble for not having done enough research. I was upset 

and disappointed in myself and it shook my confidence a lot, 

which was hard ‘cause my supervisor kept saying I’m not 

confident enough and I’m like, ‘You’re the one ripping my 

confidence down!’”  

- Student

specific examples of inappropriate actions. 

 

Verbal respect  

Students speak to their supervisors in a way that respects their supervisors as people and 

acknowledges their experience and expertise. Students refrain from yelling, name-calling 

or swearing, humiliation and verbal intimidation. On the other hand, supervisor dignity is 

violated if they are spoken to in a manner that is harmful, injurious or offensive, involves 

public confrontation or is rude and argumentative. 

Appropriate escalation 

Where appropriate, students seek to resolve problems they are experiencing by speaking 

to their supervisors first, rather than going straight to a higher authority such as a 

university WIL coordinator. On the other hand, supervisor dignity is violated when a 

student chooses to escalate an issue to a higher authority that could have been resolved 

directly. 
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“My student just didn’t like feedback. She got quite upset 

whenever I gave her anything other than glowing praise - that 

was tough. For example I was suggesting to her how she 

could be more prepared for a particular client problem and 

she became defensive and said she hadn’t learned about 

that client problem yet. I tried to delicately say to her ‘I’m 

trying to help you develop strategies for preparation, so you 

can develop that with the next client.’ Whenever I’d give 

her developmental feedback, she’d shut-down and become 

defensive and stop showing any engagement or initiative, so I 

now don’t give her feedback unless there’s a major problem.”  

- Supervisor

Our supervisor and student pair need some help to see the other person’s perspective 

and work towards upholding each other’s dignity.

If you took the supervisor’s perspective, what advice might they give the student about 

upholding supervisor dignity?

If you took the student’s perspective, what advice might they give the supervisor about 

upholding student dignity?

Choose one of the questions above and write your advice in the text box below. See if 

you can identify the ways of improving and supporting dignity before moving on to read 

our suggestions.

What did you suggest? 

There are a lot of opportunities to improve the dignity of both the supervisor and the 

student in this scenario.
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In Summary

Being able to understand and empathise with other people is an important part of 

building dignity experiences. We can uphold student dignity by showing care and verbal 

respect, providing inclusion, creating opportunities for learning, having reasonable 

expectations and giving appropriate feedback. We can uphold supervisor dignity by 

demonstrating engagement and initiative, showing professionalism, accepting feedback, 

offering constructive and respectful feedback to supervisors and avoiding inappropriate 

escalation of an issue. 

Our supervisor can uphold the dignity of their student by making sure they give 

appropriate and timely feedback rather than avoiding it until there is a problem, 

recognising when the student is stressed and showing more care for their wellbeing, and 

understanding when a task may not be suitable to a student’s current skills and ability. 

They should also consider how they speak to their student, and how this would affect 

them.

Our student could uphold their supervisor’s dignity by improving their feedback 

acceptance rather than arguing back, being more professional, and not letting feedback 

affect their engagement and initiative. While it may be tempting to let the university sort 

out this problem, they would be much better off speaking to their supervisor first to 

resolve any issues.

4. Strengthening dignity

What can we do to strengthen dignity?

Below are the responses from students and supervisors when we asked them how to 

strengthen their dignity during work-integrated learning. 

How can we strengthen student dignity?

“My dignity is strengthened when supervisors are understanding and caring.”

“Supervisors that give timely and supportive feedback.”

“My dignity is strengthened when I feel respected by supervisors.”

How can we strengthen supervisor dignity?

“When the students I supervise show initiative and take ownership.”

“When students are open to teamwork, it strengthens dignity.”

“My dignity is strengthened when students accept developmental feedback.”
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Supporting dignity

In our interviews, both students and supervisors told us that dignity is supported by both 

the behaviour of individuals and the culture of organisations.

Organisational cultures that support 

dignity

• Positive team environment

• Students being integrated into teams

• Good induction procedures

• Providing a safe place to ‘fail’

• Availability of support/mediation 

people

Behaviours that support dignity

• Trust

• Respect

• Mutual learning

• Mutual understanding/expectations

• Constructive, two-way feedback

• Clear, constructive communication

Decide on one thing you can do this week to help uphold 
dignity in your workplace. 

Getting it right – setting clear expectations

Earlier we explored the idea that dignity is relational – our dignity is either upheld or 

violated by the actions of other people. One way we can support that exchange of dignity 

in WIL placements is to make sure we are clear about our expectations, and check that 

we have understood what the other person expects of us. 

There are five key ways to set expectations.

Build trust 

An environment of trust makes it easier for expectations to be discussed honestly and 

clearly. This doesn’t have to be complicated, and can be achieved by students and 

supervisors putting time aside before placements to start to get to know each other.
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Make rules and policies explicit 

Make sure that a thorough induction is in place that spells out any rules and policies that 

students and supervisors will work under.

Discuss and negotiate the structure and progression of WIL placements 

This includes wellbeing elements, such as work goals, career prospects, and check-ins. It 

should also include the expectations for student and supervisor evaluation. 

Establish regular, formalised feedback meetings 

Ideally, meetings should happen at least once a week. They can be used to discuss 

both placement progression and overall student and supervisor wellbeing. This is an 

opportunity for everyone to ‘check in’ and make sure the placement is progressing in a 

way that upholds everyone’s dignity.

Discuss what feedback means, and the way it will be delivered 

This should cover informal and formal feedback, how it will be structured, and provisions 

for feedback being a two-way process, with supervisors and students giving each other 

feedback respectfully and developmentally.

“Hey, let’s catch up”

Below is an example conversation showing how we can set clear expectations.

 

 “Hi Erin, thanks for meeting with me.” - Supervisor 

 “Thanks for inviting me... I’m a bit nervous about placement.” - Student 

 “Don’t worry, I’m here to support you through it!” - Supervisor 

 “That’s a relief!” - Student 

 “I wanted to talk you through our policies and procedures, so you’ll feel confident in 

 what we expect of you. Then we can discuss your expectations for placement, and how 

 we can help you achieve them.” - Supervisor 
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Think back to our student and supervisor in Topic 3 
(Upholding Dignity) who were having problems giving and 
receiving feedback (page 13-14) – how could that situation 
have been improved if they had discussed their feedback 
expectations upfront?

  

 “Sure. I wanted a bit of clarity on how I’m going to progress over placement, and how 

 I’m going to get feedback. Can we go over that too?” - Student 

 

 “Of course! Good idea.” - Supervisor

Getting it right – Provide respectful and appropriate 
feedback

Feedback is an ongoing conversation between students and supervisors that aims to 

provide useful and actionable suggestions that improve development and learning for the 

student, and the teaching practices of the supervisor.

Formal feedback is:
Structured, scheduled and usually 

happens at the end of a period of work.

Knowing how to give and receive constructive feedback improves the WIL placement 

experience for everyone.

Feedback happens at the right time

Good feedback happens regularly, and is delivered at a time when both student and 

supervisor can give the feedback attention and focus.

Ineffective: giving feedback directly after a student or supervisor is yelled at by an angry 

client. 

Effective: giving feedback in a scheduled weekly meeting.

Feedback focuses on key points

Feedback should be specific rather than generalised, and should be provided within its 

Informal feedback is:
Ongoing, and provided in response to 

situations as they happen.
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context. 

Ineffective: “You’re never on time for our supervision meetings.”  

Effective: “You’ve been late to our Monday supervision meetings for three weeks in a 

row.” 

Feedback provides an opportunity for growth and development 

Feedback should be given on what’s being done right, as well as what needs changing. 

When issues have been identified, feedback should focus on actionable solutions.

Ineffective: “The feedback you give me is terrible.”

Effective: “I really appreciate that you give me feedback in a timely fashion. Next time 

could you please give me specific suggestions on how I can improve?”

The AID feedback model

Using a feedback model helps give structure to the feedback process, and enhances the 

benefit that feedback provides. The AID feedback model can be used by both students 

and supervisors when providing feedback to one another.

Actions - What did you observe?
Actions are the things the student or supervisor is doing that you 

are providing feedback on. To focus on actions, be concise and give 

specific examples.

 

Impact - What was (or could be) the impact of the 
observation?
Impact is the effect these actions are having, why these effects 

matter and the potential consequences if nothing changes. 

Desired outcome - Discuss and decide on a few clear, 
concrete strategies 
The desired outcome focusses on the ways the student or 

supervisor can respond to your feedback. This is an opportunity to 

focus on future development. Be clear about what you think would 

be a constructive outcome, and invite them to contribute their 

thoughts and ideas.



20

“Can we chat for a moment?”

Below is an example conversation on of how we can use the AID model.

 “Hey Mr Patel, can we talk about the tasks you have me doing this week?” - Student 

 “Sure can, what’s on your mind?” - Supervisor 

 “Well… I’ve been doing a lot of photocopying and filing. I’m not feeling very challenged.” 

- Student 

 “I can understand that it’s boring, but it’s part of the job, unfortunately.” - Supervisor 

 “I do appreciate that paperwork’s a necessary part of the job, but I’d also like to be  

 scheduled on for more time working on client cases, if possible.” - Student 

 “I’ll take another look at the client case load, let’s see what we can do.” - Supervisor

Both students and supervisors benefit from 
respectful and appropriate feedback. It’s a useful 
skill for everyone to develop. 

Conflict resolution during WIL placements

There are several ways you can resolve conflict during WIL placements. 

 

Resolution Stage One – Direct and Informal

Concerns are resolved directly and informally by the people involved.

Sometimes the best way to resolve a dignity problem is to talk to the person 

directly about how you’re feeling and how you feel their behaviour is affecting 

your dignity. The focus should be on how to solve the problem, rather than 

proving whether something inappropriate has happened. You should: 
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• tell the person which behaviour or decision you consider unreasonable or 

unacceptable

• ask them to stop or to behave differently, and

• keep a written record of this action. 

Try phrasing your request in a way that explains how it will benefit them. For example, 

“I really want to make sure I’m performing well. I think I’ll be able to do that better if 

we take a bit more time when discussing tasks.”

 
Resolution Stage Two – Local resolution 

Concerns are resolved with the assistance of others, such as your supervisor or 
WIL placement coordinator.

Sometimes a direct resolution may not resolve the dignity violation, or you might feel 

uncomfortable speaking directly to the student or supervisor who you feel is violating 

your dignity. In this case, other people in the workplace or at the university can help 

you resolve your concerns.

If you’re a student, you can speak to your supervisor for assistance. If you feel 

uncomfortable approaching your supervisor, or if they are contributing to your dignity 

violation, speak to your Monash University WIL coordinator or a different workplace 

supervisor.

If you’re a supervisor, you can speak to your Monash University WIL coordinator, a 

work colleague and/or your manager. 

Resolution Stage Three – Formal resolution 

The person having their dignity violated lodges a complaint detailing their 
allegations and seeks a formal resolution.

Where resolution at the local level is not possible or is inappropriate due to the 

serious nature of the dignity violation, your next option is to lodge a formal complaint. 

Examples of allegations of a serious nature include: threats of harm to you or another 

individual, acts of violence, assault or threat to assault, sexual assault, stalking, 

allegations of unlawful discrimination, sexual harassment, bullying, racial or religious 

vilification or victimisation.
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If you’re a student, you can lodge your complaint with your supervisor (presuming 

your supervisor is not the person violating your dignity) and/or your Monash 

University WIL coordinator. If you’re not satisfied with the outcome, you can report 

the incident to the Monash University Safer Community Unit.

If you’re a supervisor, we encourage you to report the incident to your Monash 

University WIL coordinator and your manager. The Monash University Faculty will 

have student disciplinary procedures for dealing with your complaint.

We encourage you to seek out the relevant 
policies and procedures, both in the workplace 
and from Monash University.

What do you think?

Read through the scenarios below and consider the most appropriate way of resolving 

these dignity violations. Once you’ve made your decision, turn to the next page to get 

feedback on the scenario.

Scenario 1

Mark’s supervisor has advised Mark that Mark will be taking control of his supervisor’s 

class on his first day of placement. Mark feels uncomfortable with this and would prefer to 

observe for a couple of days before gradually stepping into the role.  

How should Mark resolve the issue?

1. Direct and informal resolution – This is an opportunity for Mark and his 

supervisor to discuss expectations.

2. Local resolution – Mark should express his concerns with his WIL placement 

coordinator, who can help Mark set expectations with his supervisor. 

3. Formal resolution – the supervisor is violating Mark’s dignity by expecting 

him to control the class on his first day, so Mark should make a formal 

complaint about his supervisor’s unrealistic expectations.
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Scenario 2

Yindi’s student has turned up to work late for four days in a row. Yindi spoke to her student 

the second time she was late, but her student has not improved her punctuality.  

How should Yindi resolve the issue?

1. Direct and informal resolution – Yindi should talk to her student again and 

see if she can better understand why the student is late.

2. Local resolution – Yindi should raise her concerns with the WIL placement 

coordinator who is better placed to help Yindi resolve this issue with her 

placement student. 

3. Formal resolution – The student is wilfully ignoring attempts at resolution, so 

formal disciplinary actions are appropriate.

Answers

Scenario 1, Mark’s concerns.

The correct answer is ‘1’ - direct and informal. This is a great example of when a direct 

and informal approach is your best first option for resolution. If Mark and his supervisor 

cannot align expectations, then Mark can try a local resolution.

Scenario 2, Yindi’s dilemma.

The correct answer is ‘2’ - local resolution. Yindi has spoken to her student informally 

and directly, but the behaviour hasn’t changed. Her next step should be to let the WIL 

placement coordinator know. This doesn’t necessarily have to escalate to a formal 

complaint as the WIL placement coordinator should help her to resolve this issue with the 

student. 

In Summary

We strengthen dignity in WIL placements through our behaviours and our organisational 

culture. Two key ways of doing this are to set clear expectations and to give respectful 

and appropriate feedback.

There are different resolution and support options available if you need to address a WIL 

dignity issue. You can address it: 

• directly and informally, by speaking to the person

• locally, by enlisting assistance from your supervisor or Monash University WIL 

coordinator

• by lodging a complaint and seeking formal resolution.
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Thanks for your time

You have completed this course on upholding dignity within WIL placements. This 

knowledge should help you to uphold the dignity of those around you, and advocate to 

have your own dignity respected.


