
Table 1. Pre and post workshop survey results

A multiple linear regression found a significant correlation between the video and reflection 
submission and overall OSCE mark, OSCE communication mark and OSCE analytical checklist mark 
(Table 2), indicating that students that created a video and submitted a reflection performed better 
in OSCEs than students that did not.  
Table 2. Multiple regression of OSCE workshop activities (independent variables)and OSCE performance 
(dependent variables)

The thematic analysis of students’ reflections identified two main themes:
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OBJECTIVE

VIDEO 
RECORDING

Students made a 
video recording 
responding to a 
simple primary 
care problem

REFLECT
Reflected on 
video & how 

prepared they felt 
for the OSCEs 
pre-workshop

2 HOUR WORKSHOP
Watched peers’ videos & 
provided individualised 
peer feedback in small 

group setting

REFLECT
Evaluated how helpful 
the workshop was & 

how prepared they felt 
for the OSCEs. They 

also reflected on their 
OSCE performance 

To explore the influence of structured Objective Structured 
Clinical Examination (OSCE) preparation activities that involved

To investigate the influence of these activities in preparing students for OSCEs, a 
mixed methods design was employed. Data obtained from 192 students from 1st

year pharmacy in 2017 were analysed.

The quantitative component included multiple regression analysis of the data from: 
1.pre and post-workshop surveys of the student participants
2.learning analytics in terms of student attendance and completion data    of activities 
and OSCE marks. 

The qualitative component involved a thematic analysis of students’ reflections of 
their self-recorded video and their OSCE video was conducted using NVivo, v11 (QSR 
International)

Item Disagree Neutral Agree
Pre-workshop I currently feel prepared for the OSCEs 36% 51% 13%

Post-workshop

Watching student OSCE video examples helped me prepare for 
the OSCE 5% 9% 86%

Filming, watching and reflecting on my role play video allowed 
me to learn and improve on my skills for the OSCE 4% 4% 92%

Reviewing and providing feedback on my peer’s role play videos 
allowed me to learn and improve on my skills for the OSCE 9% 4% 87%

After the workshop, I feel prepared for the OSCEs 7% 39% 54%

Overall OSCE mark OSCE communication mark OSCE analytical checklist mark

Std. B P Std. B P Std. B P

Video and reflection 

submission
.272 .001 .265 .002 .209 .014

Workshop attendance .091 .272 .059 .482 .133 .116

Video-based 
reflective practice 
enabled students 
to identify gaps 

in their own 
learning

Theme One

Reflective practice enabled 
students to initiate a 
variety of learning 

strategies to direct their 
future learning towards 

the learning goal. 

Theme Two

Looking back at the video recording of the test is useful for me 
to see what I did well and what mistakes I made. I was able to 

ask all the required questions to decide which medication to 
give and I counselled the patients about side effects and instructions 

on how to use the medication . On the other hand, I can see that I 
did not speak clearly sometimes and use some jargons which made 

the patient a bit confusing.    (Student’s reflection)

video reflective practice in preparing First Year Pharmacy students for OSCEs.

DESIGN First Year Pharmacy students participated in structured OSCE 
preparation activities. 

RESULTS A greater proportion of students reported feeling confident for the OSCEs after the 
workshop, compared to before the workshop (Table 1).

CONCLUSION The use of video-based reflective practice correlated positively 
with student OSCE performance. Video-based reflective

practice helped enhance students’ awareness of their learning and stimulated them to 
consider various learning strategies according to their own learning needs for OSCEs. “It is always a learning process for me as a pharmacist-in-training. Besides 

having a good knowledge about medication, I cannot doubt the importance of 
communication skills in the interaction with the patients. I will practice role 

playing with my friends every Saturday such that each of us take turn to play 
the role of the pharmacist. The case scenario will be based on the topic I learn 

in that week. Also, I am currently working in a community pharmacy which I 
believed, can gain more hands-on experience as I get to interact with the 

patients and will encounter different scenarios.”  (Student’s reflection)
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